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CHAPTER .I 
STATEMENT OF THE PROBLEM 
Statement Qf 1hg problem. It was the purpose of this 
study to find the reactions of third grade pupils to the vari-
ous types of childrents literature that were available during 
three specific periods: 1900~1920; 1920-1940; 1940-1953. 
Librarians were interviewed for help in the choice of books. 
Reference sources, such as Horn Book Magazines, Children_ts 
Catalog, .American Library Association Booklists, Library Jour-
nals, and Nmv York Times Book Revievrs were used as guides to 
locate stories of particular suitability at this level. It 
was decided to set specific publication dates for books which 
would be representative of the literature of each era. A span 
of twenty years was allowed in making the book selection. Fif-
teen books were read, analyzed, and used in the study. Five 
were assigned to each period. Books for the earliest period 
were the most difficult to find. Four reprints of the old 
classics and one realistic story that was published in 1912 
were chosen for this period. Books representing the second 
period are becoming scarce. Those selected were considered 
typical of good literature for children at that time. These 
five books were published between 1931 and 1933. There was 
such a multiplicity of material available for the current 
period that it was difficult to make a decision. Relying on 
the recommendations of authoritative sources, five books were 
selected. They 1vere all 1953 publications. The data were 
analyzed and recorded in Chapter IV. 
.J 2 
CHAPTER II 
REVI.EW OF THE LITERATURE 
Literature for the Period ~ 1900 to 1920 
As an introduction to the background of children's 
literature, Smith1 states that the reading of the scriptures 
were the first words which reached children's ears, and which 
as such may be called their literature , although this specific 
category was unknown to the world in early times. Retellings 
of Gesta Romanorum, of the medieval romances of chivalry , of 
Reynard~~' and of Aesop ' s Fables comprised the offerings 
to arouse the vronder and awe of children . The children 1 s li-
brary was given its first instructional book by Comenius, who 
was bent on amusing his readers, as well as teaching them. 
Later came the stringent outlook of the Puritans, imparting 
fear, rather than cheer; and eventually the dawn broke on 
Mother Goose and similar fairy tales . 
The problem of book availability faced the youngsters 
in the early states of the twentieth century. Considering 
the number of children who have been in the world at on e time 
1 Barbara Smith, ttChildren •s Books of Yesterday,tt 
Hobbies, 56: 129-30, August 1951. 
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or another, it was surprising that so little organized atten-
tion had been given to their reading. Lamontl found that a 
collection of library bulletins proved that ttJuvenile readers 
.first gained official recognition less than two decades ago." 
Previous to that time, boys and girls under twelve or fourteen 
were frequently barred from peoples' libraries as irresponsi-
ble nuisances. Furthermore, if the child were to demand a 
book to read at the library, authorities would be unable to 
offer among the two or three thousand volumes one book that 
would be sui table for a child's fare. It -vms true, however, 
that they always had access to the dull pious texts of the 
Sunday School library; but excepting that type of reading, 
their literature \vas woefully neglected. 
Leland2 deplored the fact that parents were so indif-
ferent to the standards or characters of book companions se-
lected by their children. The responsibility of this guidance 
was delegated to the teacher, since parents, educated or unedu-
cated, seemed hopelessly incompetent to minister to the intel-
lectual recreation of their children. It "tvas apparent that 
serious thought was not given to the subject and paren t s failed 
to keep in touch with the movement in the world of juvenile 
literature. 
1 Hammond Lamont, editor, ''tReading of Children, tr The 
Nation, 87: 307-8, October 1, 1908. ---
2 Claude G. Leland, "Hmv Ne"tv York Guides Its Children 
Through Good Reading," Harpers Weekly, 52: 12-13, December 26, 
1908. 
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There were very few 'l.vorthwhile books written for young 
readers at the turn of the century. 
ttHundreds of books were published but the overwhelming 
majority were obviously rubbish and none would provoke a re-
viewer to enthusiasm."l This fact that most books were in-
nocuous and only tolerable proved disquieting to parents who 
were finding that each year the problem of providing children 
with suitable reading became more difficult. Librarians who 
re~lized the situation proceeded on the theory that the taste 
for reading should be cultivated, regardless, and time and 
grov1th could be relied upon to improve the fare. 
Rogers2 states that writers and critics seldom touched 
the subject of juvenile writing in spite of the growing appe-
tite for the best of literature which had been developed by 
children with an insatiable love for books and reading, al-
though the plastic and growing years of one's youth are the 
time when the precious habit of reading is formed. Then the 
human strains of originality, imagination, and raging, wild 
and deep emotions run rampant, and writers should avail them-
selves of the opportunity to inculcate during this susceptible 
1 , editor, "Reading for Children," The 
Nation, 83: 551-2, December 27, 1906. 
2 James E. Rogers, "Juvenile Literature,n Education, 
26: 601-2, June, 1906. 
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period - childhood - a real desire for the best that human 
mind has coined into expression by means of the tongue or pen. 
The problem of book selection and literary guidance 
for children faced parents, librarians, and educators. In 
spite of the limited quantity of books designated as childrents 
literature, there was much to be said in regard. to its worth. 
Lelandl states that many popular writers for boys who had en-
tertained young readers in the past no longer found places on 
the shelves of any reputable library. The popularity of their 
books had depended on a lively style of writing and a remar ka-
ble portrayal of adventures. The books were poorly written, 
were apt to be cheap or sordid and often the ideals were not 
of the highest. The quality of such efforts defeated their 
purpose as good reading, so interest in this type of story was 
not sustained. 
Stories of the Elsie Dinsmoor series were beyond ques-
tion every bit as injurious for girls, in the opinion of Le-
land,2 who said that the whole set presented false ideas to 
girls even though they were widely read and given as gifts 
by well-meaning mothers and aunts. The same criticism hold s 
true with these stories and they, too, have disappeared from 
1 Leland, loc, cit., p. 12. 
2 Leland, ibid., p. 13. 
- ~- =-
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the shelves of libraries for the same reasons. 
Rogersl was not too concerned about the ill effects 
of such reading and based his opinion on the fact the works 
of juvenile writers such as Alger, Castleman, Otic, Henty, 
Alcott, and Twain were the stepping stones to nobler literary 
standards. When an interest in reading had been created by 
such means, his introduction to these authors simplified his 
approach to the real literature of Scott or Stevenson. 
More2 comments in a similar vein: 
Much nonsense has been set forth about the 
regulation of children's reading. This is a late 
day to attempt a rigid censorship of an urchin 1 s 
literary acquaintances, and as for leading him, 
there is probably no method better than that of 
our grandfathers- to turn him loose in a man's 
library and let him taste its strong fare. For 
the rest, any normal boy ought to relish the ab-
surdity of the dime novel, and any natural girl 
ought to be able to wallow in the sentimental 
fairy tale. Blood curdling adventure is as neces-
sary to the diet of the one as sugary romance is to 
that of the other. 
Leland3 states that a lad who reads widely and omnivor-
ously is apt, sooner or later to find his way to the best, and 
even if he never rises above second rate books, he may at least 
be saved from recreations that are vulgar and debasing. 
1 Rogers, ~· £11., p. 602. 
2 Paul Elmer More, editor, "Reading for Children,,,. 
Nation, Vol. 89: 562-3, December 9, 1909. 
3 Leland,££· cit., p. 14. 
~-~---
Considering the range of tastes to be satisfied and 
the numbness of the average child to style, Moses1 found that 
it was surprising to see how good the literature for children 
really was. He states, "The general law of the survival o:f 
the fittest will take care of the books of real value, a few 
of which appear each year. Thankful indeed we should be that 
our own time has brought us Uncle Remus, Peter Pan, and the 
Jungle Book." The publishers must continue to reprint books 
which constitute the child's heritage and, if books are to sur-
vive the democratic demand, the author must cultivate his spon-
taneous love for the craft. 
Enowledge of literature is a foundation to a liberal 
and cultured education. Rogers2 reports that there is an im-
portant need for creating in the minds of the growing genera-
tions a refined and intelligent taste for the highest in litera-
ture. In this :fact is centered the hope for the literature of 
the future, because in the end, it is the public that creates 
the standard and the kind of literature for its own period. 
The literature for the different epochs in history merely re-
flects the state of mind of the people at the time. 
Many lists were published for parental guidance to in-
fluence the tastes of children's literary appreciation. In 
1 Montrose J. Moses, "What Do Children Read?n .Q;Q,Q£ 
Housekeeping, 58: 62-7, January, 1914. 
2 Rogers, .QQ• cit. , p. 602. 
8 
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offering the following suggestions, Burrelll prefaces her selec-
tion with this remark. "The child is initiated into litera-
ture by way of Mother Goose, ~ Riding Hood, The Three Bears, 
and Cinderella, and naturally its imagination develops first.n 
The following classification lists other child interests in 
literature:: 
Nature Books 
Books About Other Children 
Adventure Stories 
History and Biography 
Indians 
Shakespeare 
Bible (Whether or not it is understood) 
Poetry (Paradise Lost, Odessey, Lays of Ancient Rome) 
MacClintock2 divided the real folk-tales into four 
classes. (1) Sagas: Whittington and ~ ~' and Lady Godiva; 
(2) Marchen, or what we call "nursery tales1r: Cinderella, 
Beauty and ~ Beast, Puss in Boots, Briar ~' and The Musi-
cians of Bremen; (3) Drolls: Kluge Else, Lazy .Tach:, Mr. Vine-
gar, and Hans ill. Luck; (4) Cumulative Tales: .Ih§. House~ 
Jack Built, Titty-Mouse and Tatty-Mouse, and Henny-Penny •. 
1 CarolineB. Burrell, nchild's Reading,u Harpers Bazar, 
33: 1532-3, October 13, 1900. 
2 Porter I. MacClintock, Literature in the Elementary 
School, Chicago: The Chicago Press, 1907, pp. 94-96. 
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When a study was made of children's preferences in li-
brary selections, based on book reviews written by youngsters, 
some very interesting facts were brought to light. Lelandl 
maintains that although by no means final, the data proved that 
children preferred good literature by selecting the writings 
of Miss Alcott, Mrs. Burnett, and Mrs. Wiggin in a great ma.-
jority of cases. Their popularity warrented their places at 
the head of the list for a long period of time, regardless of 
a succession of authors who might prove popular for a while. 
No new reasons for choice preferences were discovered in the 
study. Books must still have plenty of life, action, and con-
versation, must be well illustrated and lack long descriptive 
digressions. 
Francis2 says that children of today are not quite so 
patient in conning the long passages of description in which 
some authors delight and they are also inclined to become 
bored by minute details and irrelevant developments of seconda-
ry themes. 
The first step in the education of the child in the 
use of books is to put good books within his reach. The second 
step is to give him, by sugg estion, but above all, by care~l 
education, the ability to separate the best from the inferior 
and to appreciate and love the best. Most children will read 
1 Leland, loc. cit., p. 13. 
2M. E. Francis, "Children's Literature,n Living Age 
247: 122-5, October 14, 1905. 
the books that are set before them if the books are adapted 
to their tastes and if there is a good variety. 
A few of the fallacies of correlation or the mere co-
relation of literature with other aspects of children 1 s growth 
or development are worthy of note. According to MacClintockl 
the love of home or country or nature or animals, cannot be 
accomplished by the devious method of reading literature that 
reflected or expressed such emotions. It is the duty of lit-
erature to emphasize known facts or ideals and offer a source 
where "children will find their own feelings reinforced and 
nobly expressed, and consequently deepened and dignified. n 
In discussing the correlation MacClintock finds: 
The natural correlations of literature are 
with the other arts, but above all, with the 
spirit of childhood, and with the 'consciousness 
of children; with the tone and spirit of t heir 
other work, rather than with its actual subject 
matter. 
Literature is effectively and practically operative in 
a child's life because it, too, is life. It renders truth and 
wisdom, the summary and essence of fact and knmvledge. Since 
it is art, it disciplines while it charms and teaches us while 
it sets us free. 
1 NacCiintoclc, ibid., p. 268. 
2 MacClintock, ibid., p. 276. 
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Lamontl found it comparatively easy to select works 
which should not be in a child's book case. They were divided 
into three classes. The first group includes books read by 
ninfant wonders and mentioned in their biographies. tt The 
second group includes the books of prolific and mechanical 
authors who turned out fifty or one hundred volumes of materi-
al. ~Nearly all this work is unscrupulous, shoddy, as harmftli 
to a boy as to a man." The third group was the most damaging 
of all, those ttthat engendered in the minds of snobs whose 
sub-titles run 'For the Little Ones, 1 an almost certain sign 
that the book should be burned by the common handman." 
According to Lamont2 it was impossible in the present 
state of knmvledge to select the hundred best books. The 
fundamental principle for such a selection must be based on 
the fact that such children 1 s books could be read vli th equal, 
if modified pleasure by adults. In spite of faddists, there 
has never been published a more wholesome or stimulating book 
for young or old, a book containing a more suggestive and di-
versified picture of life than Mother Goose. 
says: 
As an introduction to the study of fairy tales, - Kready3 
Only a few years ago, in the gardens of the 
Tuileries, in Paris, a statue was erected in the 
1 Lamont, £2• cit., p. 307. 
2 Lamont, ibid., p. 308. 
Mifflin 
3 Laura F. F~eady, A Study £!Fairy Tales, Houghton 
co., Boston, 1916, p. 1. 
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memory of Charles Perrault, to be placed there 
among the sculptures of the never-to-be-forgotten 
fairy tales he had created - Red Riding Hood, 
Sleeping Beauty:, Puss-in-Boots, Hop-o ., -My-Thumb, 
Bluebeard, and the rest - · so that children who 
roamed the gardens, and in their play gathered 
about the statues of their beloved fairy friends, 
might have with them also a reminder of the giver 
of all this joy, their friend, Perrault. 
The whole field of children's literature vras largely 
unclassified and ungraded, stated Kready. 1 Such arrangement 
was difficult since the standards were fle-xible. Although 
there was abundant material for the youngest, much might be 
gained by neglecting to give them that which they would truly 
enjoy later. There were a fe\v classics which were listed as 
well-sui ted to the child at any age, such as Alice in "\Alonder-
land, The ~ungle Book, and the Uncle Remus_ Tales. 
In a discussion of fairy tales, Kready2 felt that they 
must contain the interests of the children, in a subjective 
sense. In an objective sense, rather than from the point of 
literature, fairy tales must also stress ideas of real worth 
to the child. They should have a power to appeal to the emo-
tions, to the imagination, a basis of truth, and a form more 
or less perfect. 
In leading a child to love good books, according to 
Lawrence,3 the first crime to be avoided is that of considering 
1 Kready, ill.Q;., p. 36. 
2 Kready, ibid., p. ~o. 
3 Isabel Lawrence, "How Shall Children Be Led to Love 
Good Books?" National Education Association, 850-8, 1901. 
1.3 
the books first and the child second. The child is greater 
than the book, so the book must wait upon his needs. To con-
sider the child first will eliminate the possibility of false 
methods of developing interest by over-direction. A healthy 
child mind, brought in contact with a good broad library of 
real literature, can be trusted to select the best material 
for its growth. 
In discussing. literature for children under eight 
years of age, Lawrence1 states: 
These little folk have a natural appetite for 
the marvelous. With the rapid development of the 
sense cells in the brain, there is intense satis-
faction in image-making, and a great lack of com-
prehension of the relation between images. Stories 
repeat themselves in vivid kaleidoscopic pictures, 
and impossibilities are welcomed. This is the time 
for myth and fairy tale, just what delighted men 
when the earth was young. Flexibility and vivid-
ness are secured by this unrestrained play of the 
imagination. Smother the impulse now, give no 
chance for fancy, and the realm of literature and 
art are rarely entered later. 
Color, sound, size, or any strong emotional impression 
is delightful at this age, also, continues Lawrence. 2 The 
fears which are characteristic of this age can be used to add 
interest and wonder to stories, and if they are properly 
brought to light and surmounted, the child is helped to get 
1 Lawrence, QQ. cit., p. 851. 
2 Lawrence, ibid., p. 852. 
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rid of them in a most healthy way. Ferocious animals become 
friendly beasts, dragons and giants are so easily vanquishe~ 
in the story that it becomes a real pleasure to meet them. 
Such procedures bring childish fears to light and prevent them 
from lasting and becoming morbid in later years. 
The little child is interested in books about the 
family, since his interests center in his own family group. 
Books about children of his own or other lands are attractive. 
Primitive man interests him especially stories about the In-
dian. Animals are loved for the human quality in them, for 
the child feels very near to them, so nothing is more satis-
fying than The Jungle Book, ~ Animals I Have Known, Black 
Beauty, and the little Grizzly biography. This child finds 
modern man lives too complex a life to be understood, for his 
tastes are not aesthetic, they are rude and barbaric. He 
gleans his ideal of goodness from his associates in literature, 
from allegories and stories so simple that the moral need 
never be mentioned, according to Lawrence. 1 
Literature f2! ~ Period f!2m 1920 to 1940 
Moore2 states that during the period between 1926 and 
1930, there was an amazing development in the field of chil-
dren's literature, and that all over the country were signs of 
1 Lawrence, ibid., p. 856-8. 
2 Anne Carroll Moore, Ml Roads. New York: Doubleday 
Doran and Company, Inc., 1939. p. 333. 
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growing appreciation of the importance of children's books. 
Between 1926 and 1930, there was evidence of extraordinary 
vigor and variety in the writing, illustrations and make-up 
of children's books. 
She further states that it was a time of revelation 
and discovery in relation to the educational field, as well as 
one of generous recognition of fresh original work on the part 
of artists and authors who responded to the intellectual stimu-
lation of editors of discernment and quick decision. 1 
According to Weeks2 the year 1927 marks the beginning 
of a golden age of literature for children. Dalgliesh3 seems 
to agree with these opinions, and remarks that in the short 
period of its existence, children's literature grew with amaz-
ing rapidity. She felt that one of the great changes was that 
in the attitude of adults. There was a growing realization of 
the importance of first experiences with literature and a will-
ingness to spend more time on the selection of books. 
Moore4 says that in 1918, when the first review for 
Hz Roads was written, the publication of children's books was 
1 Carroll, 2£• £11., p. 33~. 
2 Blanche E. Weeks, Literature and the Child. New 
York: Silver Burdett and Company, 1935.--p.~. · 
3 Alice Dalgliesh, First Experiences With Literature. 
New York: Charles Scribner's Sons, 193 2. p. ~ 
4 Moore, 2£• cit., p. 338. 
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at a standstill. At the end of twenty years she presents a 
-
lengthy list of good books. This was accomplished partly, no 
doubt, through the efforts of publishers who, according to 
Mahoney and Whitney; 1 since 1919 have been appointing able and 
qualified women as editors of children's books. Through s~~­
pathetic understanding and full appreciation of the creative 
personality, they have made a new world of books. With this 
growth in children's books, courses in the subject have been 
added to departments of education in colleges and teacher 
training schools. Books are slovrly appearing in school rooms 
for pleasure reading. 
Melcher2 remarks that American children's books have 
been steadily improving in average quality for a dozen years. 
This has come about because there has been the fire of new im-
pulse simultaneously kindled in the creators, publishers and 
purchasers of children's books. In this period the picture 
books have made a brilliant showing and continue to do so, yet 
nothing could have seemed more unlikely in the early twenties 
than that we should have a new picture book era. 
In discussing this same subject, Mahoney and Whitney3 
said that there was a ; new and vital feeling that in a book 
1 Bertha E. Mahoney and Elinor \Vhitney, Five Years of 
Children's Books. New York: Doubleday Doran and Company, InC:, 
1936, p. 2. 
2 Frederic G. Melcher, Editor, "A Dozen Years of Im-
provement." Publisher 1 s v~eekly, 130: 1581. October 17, 1936. 
3 Mahoney and Whitney, ££· -~~t., p. 9. 
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three arts should unitB, particularly in children 1 s books. 
Many editors felt that the best to be had should be given to 
children, the best drawings, the best text, and the best book-
making. 
They go on to say that a quickening of the new move-
ment was being felt when Realms of .~ was published in 1929. 
Distinguished picturebooks were not so rare then as they were 
in 1922. Outstanding ones were Masse 1 s A.B.c. Book (1922), 
the Petersham's Poppy Seed Cakes (1924), the Qg1z Duckling il-
lustrated by Berta and Elmer Hader (1927), The Wonderful Loco-
motive by Meigs (1928) illustrated by the Hyders; and Dorothy 
Lathrop was well known for her drawings for Hitty, for Hudson 1 s 
Little Boy Lost and Walter De la Mare's The Three Mulla Mulgars 
by 1929. 
In their picture books Ola, Ola and Blacken, and Chil-
~ of~ North Lights, the D'Aulaire's represent the wonders 
of the natural world with the grandeur, mystery and magic of 
the fairy tale. The pictures in The Story of Babar. by Jean de 
Brunhoff, which tells of the little elephant who ran away, are 
humorous and gay. The Twin Lambs, a direct narrative for 
young children by Helen Fuller Orton, and illustrated by Mar-
jorie Flack, contains six clear, bright pictures in color.l 
1 Mahoney and Whitney, £ll• cit., p. 77. 
Dalgliesh1 felt that this change came about with the 
new interest in child psychology. Weeks2 also wrote that with 
the rapidly changi.ng psychology of childhood there came new 
ideas about books for children and such writings moved slowly 
toward a higher plane and in the direction of the more definite-
ly reactional type, away from the moralistic. More and better 
books appeared. Librarians, parents, teachers and viriters, 
imbued with the new psychology, were largely responsible for 
the significant changes in literature for children. Today t he 
range is wide as to content, and new modes of treatment are 
constantly appearing. Writers and illustrators are creating 
some of the finest books which have ever been produced for the 
pleasure of children. There is scarcely an interest of child-
hood that is not at present receiving attention. 
Colby3 seemed to think that, although more books were 
written in the twenties and early thirties than ever before, 
the new study in psychology made many writers for children too 
conscious of their audience, of the great gap between writer 
and reader. Many of them have tended to write under a strain 
and censorship which made it difficult for them to be spon-
taneous, truthful or interesting. 
1 Dalgliesh, QQ• cit., p. 7. 
2 Weeks, 2.12.• cit., p. 3. 
3 H. Colby, "Real Books for Real Children.~ Nation 
137: 572, November 15, 1933. 
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He did feel that what psychology had to say about the 
primitive nature of children was doing good work. nThey need 
solid meat," he said, ttsuch as is still to be found in Ander-
son and Grimm, and which has been produced recently by the work 
of Arthur Ransomme, Edgar and Ingri d 1 Aulaire, Peggy Bacon and 
Rachel Field among others, •r •1 
In reviewing material for the grades, Field2 found 
that there is psychologically a time when each type of litera- · 
ture appeals to the child with greatest force. In the early 
years it is folklore and fables; soon afterward myths and leg-
ends and finally biography and history. Fiction is always in-
teresting, from primer to classics of later school years. 
All of the authors consulted in this study are agreed 
that the teaching of literature may begin very early with the 
Mother Goose Rhymes. Drury and Simnett3 contend that every 
child should make his first acquaintance with literature 
through the fairy tale. Every normal child will at first con-
struct a fairyland of his own, even from unpromising materials. 
It is our privilege to see that the materials are of the best. 
Field~ cited that the old folk tales, in their simplicity and 
1 Colby, .Q.£• cit., p. 573. 
2 Walter Taylor Field, A Guide to Literature for Chil-
dren. Boston: Ginn and Company; 1928. P7 114. -------
3 Francis K. W. Drury and w. E. Simnett, What Books 
Shall I Read? Boston: Houghton Mifflin Company, 1933. p. 256. 
4- Field, .Q.£• cit., p. 73. 
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vivid action, open to the child the world of imagination. 
Fables, myths and legends may be read in simple form as early 
as third grade. 
According to Mahoney and Whitney,l folk tales are t 11 talltt 
tales of exaggeration which were written as told. There were 
no early pictures for Cinderella, Jack ~ ~ ~ Stock, ~ 
Sleeping Beauty, and others, but none were needed. There was 
beauty of imagery, of sound and of style in the old tales. 
They have been polished through telling through the years, and 
have gathered the rich joy they have given to their listeners. 
Of the modern fairy tales, Hans Christian Andersen's 
are classics in their field, in the opinion of Drury and Sim-
nett.2 Among others, they claim, are The Wind 1!1 .:!ill&. Willows, 
by Kenneth Grahame, Little Boy ~ by W. H. Hudson, Just ~ 
Stories by Rudyard Kipling, Pinocchio by Carlo Lorenzini and 
Winnie the EQQh by A. A. Milne. 
Moore3 reports that it was the clear recognition of the 
great variety of children's tastes and interests, and the extent 
to which these ever changing interests were taken into account 
in the information field as well as in the higher reaches of 
the imagination, that was the distinctive contribution to Ameri-
can children's books during that period. She refers to Five 
1 Mahoney and Whitney, ££• cit~, p. 155. 
2 Drury and Simnett, ££• ill·, p. 258. 
3 Moore, £2• cit., p. 334. 
Years .Q! Children's Books., covering the period from 1930 to 
1935, as a record of courageous ttcarrying-on" by publishers 
through a time of great economic depression, which was also 
an era of notable achievement on the part of authors, artists, 
editors and designers of children's books. 
McKeel relates that about 1920, it was suggested that 
the teaching of children's literature could be improved by the 
use only of selections of high quality which (1) satisfy the 
particular and worthy interests of the pupils with whom they 
are used, (2) are in themselves fun for the children to read 
or hear and (3) can be understood by the pupils with relative 
ease. He felt that this made good sense, because no pupil can 
be led to a permanent interest in worthwhile reading unless he 
is introduced to it through the use of selections of high quali-
ty. 
Huber 1 s2 research reveals that experimental studies of 
children's interests have resulted in a wholesale respect for 
children's tastes. Today a child's book is judged not only by 
literary standards, but in the light of whether children will 
like it or not. Regard for children's preferences has not 
lowered literary standards, for children prove themselves ex-
cellent judges of literary quality. When they choose books of 
1 Paul McKee, ~. Teaching .Q! Reading in ~ Elementary 
School. New York: Houghton Mifflin Company, 1~8. p. 557. 
2 Miriam Blanton Huber, Story and Verse for Children~ 
New York: The Macmillan Company, 1940.--pp. 17-lg:-
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little merit, it is because that is what is available to them. 
This is a different situation from one in which adults make the 
choice for them. This changed emphasis is the very heart of 
providing successful experiences in literature. 
Many studies were made during the twenties and thirties 
to discover children 1 s interests in literature at different 
levels. Terman and Limal as well as Jordan2 made studies along 
the chronological age basis; Uhl3 along the lines of grade 
level. Terman and Lima found that at eight years of age or 
third grade level, children like little books about the wind, 
the birds, the animals, the trees and the flowers. They also 
like fairy tales, myths and legends, if they are short and 
written in direct discourse. At this age the fairy tale is in 
its glory. Interest in real life also begins here. They like 
too, stories of other children in other lands as well as real-
istic and nature stories. 
William L. Uhl4 refined children's preferences through 
ranking. He accounted for eleven categories; animals, dramatic 
1 L. M. Terman and M. Limai Children's Reading. New 
York: D. Appleton-Century Co., 193 • pp. 31-45. 
2 Arthur Melville Jordan, Children's Interests in Read-
ing. Bureau of Publications, Teachers College, Columbia Uni-
versity. 1921. 
3 William L. Uhl, Scientific Determination of the Con-
tent of the Elementary School Course in Reading. University 
of Wisconsin Studies, No. IV, Madison: University of Wisconsin 
19 2:1,.. 
4 Ibid., pp. 36-59. 
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action, interesting action, interesting repetition, dramatiza-
tion, fairy and supernatural, kindness and faithfulness, humor, 
interesting characters, interesting problems, and interesting 
information. This tabulation of the ranking of preferences 
shows the order of preferences at each grade level from first 
to eighth inclusive. Dramatic action was prominent from the 
second to the sixth grades. The low rank of 'interesting ma-
terial1 indicates that stories of informational nature might 
be used sparingly in primary grades. Uhl also found that the 
peak of interest for the fairy tale occurred in third grade, 
where it ranked second. It is significant that at this grade 
level, humor was at its lowest ebb, ranking ninth. 
Jordanl found that there are at least two useful meth-
ods for discovering children's preferences in books. One of 
these depends on the answer to questions concerning the number 
of books read during a certain period of time; the other more 
direct in nature, propounds the question as to which book is 
liked best of all. In both cases there is lack of positive 
proof that the children actually express their choices of 
books in answer to these questions. 
In their discussion of interest, Lee and Lee2 seem to 
think that a child's reading volume and interest is largely 
1 Jordan, ££• cit., p. 14. 
2 J. Murray Lee and Dorris May Lee, The Child and His 
Curriculum. Ne'\.r York: D. Appleton-Century Co., Inc. 1940.-
p. 360. . . 
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determined by his literary environment, his reading ability, 
his mental and emotional development, and his own experimental 
background. They found evidence that children read what is 
available, and so feel that it is the responsibility of the 
school to furnish a large supply of 1 desirable books.' Like 
McKee,l they believe that this supply should include a large 
variety of topics and types, the child "classics," and the 
modern fiction and non-fiction, a wide range of subject matter 
and varying degrees of difficulty in each type, because chil-
dren preferences change as they advance in maturity, and vary 
considerably according to intelligence and sex. 
Certain factors of children's interests are helpful in 
guiding children's reading, in the opinion of Lee and Lee.2 
These are:: 
1. Material must be suitable to their level of under-
standing. There must be enough common experience 
to enable them to vicariously live the other situ-
ation. 
2. Stories must be graphic and fast moving. 
3. Children enjoy records of human experiences which 
are partially familiar to them. Since they are 
apt to identify themselves with the hero or heroine, 
the type of person portrayed is important. 
1 McKee, .2.:£• ill·, p. 555. 
2 Lee and Lee, QQ• cit., P• 363. 
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4. The tastes of bright children differ somewhat from 
those of average, and those from the interests of 
the dull. 
5. Tastes are affected largely by socio-economic sta-
tus, and by the amount and kind of reading matter 
in the home, entirely apart from the intelligence 
of the child. 
6. There are marked differences in the type of books 
read by boys and girls. This dissimilarity of in-
terests should be discouraged. There should be no 
separate lists of books for boys and girls, and 
books only about boys or only about girls should 
be avoided except in special instances. 
7. Children's interests vary with age. 
8. Most important of all; children 1 s interests can be 
developed. 
A comprehens i ve investigation of children's interests 
was made by Lazar,l who studied the preferences of boys and 
girls at various intelligence levels, and in both periodicals 
and books. The pupils in the study were in grades four through 
six and were from ten to twelve years of age. In Table XVI2 
1 May Lazar, Reading Interests, Activities, and Oppor-
tunities£! Bright, Average,~.~ Children. Contributions 
to Education, No. 707. New York: Teachers College, Columbia 
University, 1937. Chaps. V and VI. 
2 Loc cit. 
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she shows the relative number of children who enjoy various 
kinds of books, and the proportion in which various types are 
popular. She points out that the outstanding favorites are 
mystery, adventure, and detective stories for boys, and the 
same for girls except for the substitution of fairy tales for 
detective stories. The median I.Q. 1 s given are interesting 
when considered in relation to the types of books at this age 
level. Practically all books are read over all intelligence 
levels, but the predominance of choice is more extensive at 
one level than another. Adventure stories are an example. 
They were liked by 33% of the bright boys, 22% of the average 
and 10% of the dull boys, and by 21% of the bright girls, 14% 
of the average and 8% of the dull girls. 
Lazarl also discovered that nan analysis of the re-
sponses of bright pupils, rating lower in socio-economic sta-
tus, showed that these pupils were interested in reading but 
that the quality of the material was inferior." The average 
and bright children take advantage of school facilities with 
more ability than the dull. It is the responsibility of the 
school to develop the tastes and interests of children from 
poor homes, especially the dull. 
As a result of the various investigations into chil-
dren's interests and preferences, many well selected and 
1 Lazar, ££• cit., p. 101. 
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graded book lists were compiled in the late twenties and in 
the thirties. These include books which are recommended by 
experts and which have high interest value: 
1. ~Winnetka Graded ~ List,l includes 700 titles, 
shows the grade level at which each book is most 
suitable, and gives the interest value for that 
book according to age and sex. 
2. Children's Reading, 2 lists a large number of books 
of strong interest appeal and gives the age range 
for which each is most suitable. 
3. A Library For the Intermediate Grades,3 gives an 
excellent annotated list of books of high ,interest 
appeal to intermediate grades. 
4. The Right~~~ Right Child,4 presents an 
annotated list of choice books for children and 
suggests a grade placement for each book on the 
basis of reading difficulty. 
1 c. Washburne and M. Vogel, The Winnetka Graded ~ 
List. Chicago: American Library Association, 1926. 
2 L. Terman and M. Lima, .QJ2.• cit. 
3 E. Colburn, A Library ~ the Intermediate Grades. 
Chicago:_ Publications of the Laboratory Schools of ·the Univer-
sity of Chicago, No. 1., 1930. 
4 M. Wilkinson v. 'l.rJeedon, and c. Washburne, The Right 
Book for~ Right Chifd. New York: John Day Co., 193'5': 
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5. Realms.£!~ in Children's Booksl and the supple-
mentary publication, Five Years 2f Children's Books,2 
give annotated lists of books sui table for ' children 
in the three age groups of 1 to 4, 4 to 8 and above 8. 
6. Graded List £! Books for Children3 presents an anno-
tated list of about 1,000 books and titles as a pri-
mary grade list and as an intermediate grade list. 
7. Children's Catalogue, 4 lists about 4,ooo titles, 
classifies most of the books according to topics 
treated, and suggests a grade placement for each book. 
8. ~Bookshelf fQr Boys and Girls.5 
9. A Minimum Graded ~ ~ !Qr Elementary Classroom 
Libraries.6 
10. Easy Reading Books for the First Three Grades.7 
1 B. Mahoney and E. Whitney, Realms 2f Gold. in Chil~ 
dren's Books. New York: Doubleday Doran and Company, Inc.,l929 
2 B. Mahoney and E. Whitney, .Qll• ill· 
3 M. Beust, Graded List of Books for Children_. Chicago: 
American Library Association, 193b. 
' 1936. 
4 Children's Catalogue. New York: H. w. Wilson co., 
5 c. Hunt, The Bookshelf fQr Boys and_ Girls. New York: 
R. R. Bowker Co., 1932. 
6 T. Bamberger, Enoch Pratt, A Minimum Graded Book Lis t 
for Elementary Classroom Libraries~ Baltimore: Free Li~rary;--
1929. 
7 Easy Reading Books for the First Three Grades. Chi-
cago: .American Library Association, 1938. 
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Fieldl is of the opinion that in the primary grades a 
pupil's ability to understand far exceeds his ability to read. 
The teacher should tell and occasionally read stories which 
the child is unable to read himself. Eaton2 says that story 
telling has been called the oldest of the arts, and no art has 
brought keener pleasure to the human race through the centuries. 
To listen in a group to a story is a gracious custom. Laughter, 
suspense, the response to the quick-wittedness of a hero, are 
threads which bind a group of children together in sympathy and 
understanding; at the same time they set free the imagination 
and broaden each child's horizons. 
There is also much to be said for the story which is 
read, she continues.. This is one way to introduce children to 
literary style. The book itself in the reader's hands, the 
possibility of touching it and of seeing the pictures in it, 
gives the child a sense of what it means to open a book and 
find the wonder and magic of a story. Listening as a group is 
a shared experience and the common absorption in the interest 
of a story deepens and enriches this experience.3 
Mahoney and vThi tnef!- feel that under the music of the 
voice, the body relaxes, and in the joy of the story words take 
1 Field, .QI2.• cit~, p •. 14. 
2 Anne Thaxter Eaton, Reading With Children. New York: 
The Viking Press, 1940. p. 331. 
3 IQ..!Q .• ' p. 332. 
4 Mahoney and Whitney,~· £11., p. 84. 
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deep root and grow. For this reason, story tellers should 
choose stories with care. In reading and telling old tales, 
it is important to use the best versions which preserve the 
story in its unadapted, unmodernized form. 
Duffl holds that the standard of text, pictures, and 
general quality in books for little children must be high. 
She points out that the same standards that determine what is 
or is not a good book for adults can be applied to children 1 s 
books as well, provided that it is kept in mind always that 
there is no value for any child in a thing for which nothing 
in .!!!§. experience has given him the k~y. 
According to Moore,2 writing for children, like living 
1.vith them, requires the constant sharpening of one's faculties, 
the fresh discovery of new heights and depths in onets emo-
tions, and the saving conviction that children have ;as many and 
as varied tastes in reading as adults. As Duff3 says, nrt is 
not so much the books written expressly for children, as it is 
the books written out of minds that have not lost their child-
hood that formed the body of classic literature for the young.n 
In 1930, ' Woodbridge4 stated that writing fo~ children 
is a ticklish business, since they are notoriously merciless 
1 Annis Duff, Bequest .Q!. Wings. New York: The Viking 
Press, 1944. p. 25. 
Review 
2 Moore, .Qll.• cit., p. 24. 
3 Duff, ££• cit., p. 19. 
4 KJ_izabeth Woodbridge,, nwri ting flo:r. Childr.en' II 
.Q£ L~terature. 7; j23-2'+, Novemb.e:r _:J, _J-93_0. , Saturday 
and uncompromising; but you also have to keep looking over 
your shoulder at the parents, teachers and aunts, who are s i t-
ting on the sidelines watching. Pleasing the children might 
not be so bad, but pleasing the adults is difficult. Children 
know what they like, but adults can not be counted on to know 
what children like. 
At about the same time, Hughesl remarked that the aver-
age children's books are written more for the parents. One 
forgets that children are individuals as unlike one another as 
adults. "Alice'" is an example of this, so powerful that it 
can upset the throne of logic; it can turn the mind of an adult 
into the mind of a child. What its superior force is, is hard 
to say. It is desirable that a larger body of literature be 
for children only. 
Time makes no difference in juvenile tastes, in the 
opinion of Finger.2 The young are conservatives who persist 
in the endurance of things, who welcome the new but will not 
push aside the old. They prefer Mother Goose Rhymes as they were 
originally - Miss Muffet eating curds and whey, not an ice 
cream cone; Alice's Mad Hatter's Tea Party, not a chicken din-
ner or barbacue; Cinderella's Coach, not an automobile. 
1 Richard Hughes, tt.Illogic and the Child, n Saturday 
Review of Literature. 7: 328-29, November 30, 1930. 
2 Charles J. Finger, nNote on Children's B0oks, 11 
Sa turday Review of Literature. 7: 323-24, November 15, 1930. 
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Melcher1 seems to think that publisher's put more care 
and patience into the planning of children's books, because 
they feel that these books live longer. Perhaps they have dis-
' 
covered that youngsters have acquired a nicety of taste not 
achieved by their parents. Closer contact with the children 
would bring even better sales for the best books publishers 
can produce. Book week could be given over to advance brows-
ing by the children, since they are the ones upon whose boolc 
loving habits the book-shop will rely. 
Bacon2 believes that it is a mistake to write down to 
children. Their appetites for long words and grand language 
is prodigious and a means for them to enlarge their vocabular-
ies, and develop good literary taste. Providing the subject 
is suitable, a good book will be good for children as well as 
adults, and should be written in the manner most natural to 
the author, without effort on his part to cramp the style, to 
limit the ideas, or to render the discourse more juvenile; in 
fact without many concessions to childhood. 
In his discussion of how to write for children Van 
Loom3 thinks that the an S"\Y"er is very simple. Like all good 
1 Frederic G. Melcher, Editor, "They Do Know Good 
Books'', Publishers Weekly. 131+: 1503, October 22, 1938. 
2 Peggy Bacon, "Writing Down to Children,•• Saturday 
Review of Literature. 7: 916, June 20, 1931. 
3 H. W. Van Loom, "Children Like to Read - \IJhat?tt New 
Republic. 73: 49, November 23, 1932. 
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things in life, books should be born out of emotion. Whether 
that emotion be joy or despair is immaterial, provided that 
it is honest. "Without emotion, no art," is one of the oldest 
of divine laws, which holds true as it did thousands of years 
ago when unknown painters scribbled their wild animals on the 
caves of France and Spain. 
Fieldl says that the world of books is one in which 
children may find noble companionship. He claims that the in-
fluence of good books is felt along two lines, the aesthetic 
and the moral, affecting the taste and the character. The 
idea that literary taste is a gift of the gods which the for-
tunate child receives at birth is only partly true. , The cor-
rollary is not; that the child who is born without this gift 
is doomed to barbarism. He must, however, work harder, but 
will in the end be stronger for it. 
Fiery2 found that the depression called attention to 
the overproduction of a certain kind of children's ,books -
those not actually bad, but not good enough to have stood the 
test of time. A book can have permanence in quality and still 
not show a large sales return. Some books begin slowly and 
gain momentum and popularity with the years, as was the case 
1 Field, QQ. cit., p. 2. 
2 Marion Fiery, nWhat Makes a Children's Book Perma-
nent ?tt: Publishers Weekly, 122: 1612-15, October 22, 1932. 
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with Marjorie Flack's Poppy Seed Cake (Doubleday), Milne's 
When \ATe Were Very Young (Dutton), ~ .§i£r..Z of Qt. Doli ttle 
by High Lofting (Stokes), and recently The Fairy Circus by 
Dorothy Lathrop (Macmillan). 
It is the opinion of Gardner and Ramseyl that proof of 
the vitality of children's literature is apparent in the great-
er attention upon the critical appreciation of juvenile books. 
The Bookman, t he Horn Book and the New ~ Herald-Tribune 
are proving that the regular publication of critic ism concern-
i ng children's books is filling a need. Other mag~zines fea-
ture occasional articles. It augurs well for the future of 
children's books that minds are engaged which are eqUipped to 
deal with the problem of criticism and evaluation peculiar t o 
t his type of literature. 
Huber2 tells us that in 1919, Frederic G. Melcher, 
Editor of the Publishers Weekly, inaugurated the first chil-
dren r s Book v.Jeek which resulted in increased interest in books 
for youngsters. Another avenue of increased circulation for 
children's books high in quality, resulted from the organiza-
tion of the Junior Literary Guild in 1929. 
Huber3 also states that periodicals for children have 
been short l i ved. This is a matter of regret, sinc.e they miss 
1 Emelyn E. Gardner and Eloise Ramsey, A Handbook of 
Children's Literature. New York: Scott Foresman and Company, 
1927. p. 195. 
2 Huber, ££• cit., p. 391. 
3 Huber, 1__9?. cit.--= 
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the pleasure and satisfaction that comes with the regular ap-
pearance of interesting material. There are five of general 
circulation, The American Boy, The American Girl, Boy 1 s Life, 
Child Life, and Story Parade. In contrast to the dirth of 
magazines, books have increased in numbers in the past two 
decades, abounding in humor and high in imagination. OUr op-
portunity is to brin g worthwhile books, suited to the differ-
ent ages and to make them available in large numbers. 
The 1930 1 s may be said to be the second decade of a 
renaissance of children's books in writing, production, dis-
tribution and use, according to Melche~.l The roots of the 
tendency lie in: 
1. A sincere respect for the importance of children's 
literature; the old as well as the ne\tr 1 
2. A wide and natural cooperation among all who have 
the importance of children 1 s literature at heart. 
3. A new competence and devotion to planning, illus-
trating and production of children*s books has 
given them new vitality and beauty. 
4. The new imagination is selling children's books. 
The year round presentation of these books must 
remain a characteristic of book stores and libraries. 
1 Frederic G. Melcher, Editor, "Gains for Children's 
Books." Publishers WeeklY.; 130: 697. August 29, 1938. 
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5. Free reading in the past two decades has become 
an emphasized part of the educational program. 
He goes on to say that publishers have drawn on the best that 
writers and illustrators have to give. The public librarians 
and teachers have seen the difference. There is a solid faun-
dation in the field of children's books on which to build. 
In the 1938 Christmas number of the Horn ~' Bertha 
Mahoney Miller,l its editor, surveys twenty years of children's 
books from the time of the beginning of book week. She said: 
The past two decades have seen such accomplishment 
in the world of children's books here in America. In-
fluences have been at work to create an insistent de-
mand for more books of excellent qua~ity for children; 
public libraries have increased the number of their 
children's rooms in charge of trained librarians, or 
have given more attention to the buying of children's 
books; more schools have added libraries and librari-
ans. Normal schools and teacher training departments 
of colleges have added courses in children's books. 
More bookstores give special attention to these books. 
In response to the growth of this critical and inter-
ested public, more book stores have placed their chil-
dren1s book departments in the hands of properly .quali-
fied editors. The result has been a steadily enlarging 
stream of books. • • • The past twenty years have 
brought us the books. What shall we do in the next 
twenty years to take them to the children? Mothers 
should be urged to develop study clubs to get acquainted 
with books, women's clubs could take up the subject, 
radio programs could be improved, story telling for 
the home should be encouraged, small towns should look 
at the library service given to children. 
In the next t wenty years, let us express our appre-
ciation of the beauty and magic of children's books by 
giving them to the childTen. 
1 Bertha Mahoney Hiller, ''Twenty Years of Children 1 s 
Books,n The H9l:.!l Book, llt-: 3lt-3-350, November and December, 
1938. 
r 
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It is evident that the period between 1920 and 1940 
was one of increasing demand in children's books and many new 
ideas were tested. The group consciousness which developed 
among producers and publishers of children 1 s books is invalu-
able. New appeal was given to books of fact and information, 
while the originality of illustration and text make excellent 
the crop of juvenilesr books for this period. 
Literature for 1hg Period from 1940 1Q 122}. 
Travel bureaus had adopted as their 1940 slogan, 
Travel America ~. On their part, emphasis upon the Ameri-
can scene was practically compulsory, since travel to Europe 
was forbidden and elsevThere it was hazardous. Therefore, Longl 
surveyed the book field in 1940 and discovered what authors 
and publishers were providing for boys and girls to give them 
a realization of our history, our traditions, and the meaning 
of America. In the pages of recent books, boys and girls had 
spread before them a panorama of America 1 s history, beginning 
with the discovery of the continent, then the coming of the 
colonists to the eastern seaboard and finally the migration to 
the Pacific coast. In evaluating these books, she felt that 
more smphasis should have been put upon the conditions, circum-
stances, and reasons that led our ancestors to leave their 
1 Harriet G. Long, n American Scene in Recent Children 1 s 
Books,~ Wilson Library Bulletin, 15: 122-6, October, 1940. 
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homelands. Future books should arouse an understanding of the 
principles of democracy: Munro Leaf's Fair Play and Mr. and 
Mrs. Goslin t·s Democr acy were steps in the right direction. Mr. 
Leaf with his clever and humorous drawings and his ability to 
write for the younger children had effectively stressed those 
qualities necessary for democratic social living. Mr. and 
Mrs. Goslin presented similar material for the slightly older 
group. 
Enkel made a comparative study of children 1 s books at 
home and abroad, basing it on the theory that a nation's cul-
tural, political, religious and educational characteristics 
had a decided effect on its juvenile literature. In Belgium 
religious books predominated, due probably to the strong in-
fluence of the Catholic Church which extended into politics 
and education. The best of the French books had been trans-
lated and brought to this country. In Germany, children•s 
books underwent a strange and horrible transformation. They 
were little more than propaganda to instill a strong Nazi 
spirit. On the continent (excluding England) there were com-
paratively few books and there was a lack of importance at-
tached to them by the buying public and the booksellers. Chil-
dren's books were considered a luxury and large portions of 
Europe had little money for luxury. 
1 Ruth Enke, "Children's Books at Home and Abroad, ,,t 
~ Book, 16: 95-99, March, 1940. 
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In comparing English and American books, however, the 
difference caused by national outlook and backgrounu became 
more apparent. There were fundamental differences between 
English and American books for children. The English books 
fell into the following classes: animal, fairy, adventure, 
school and ordinary families. Animal stories were nearly all 
about horses, presumably written for the fairly well-to-do 
child. As for fairy stories, England had a proud heritage 
from the time of Lewis Carroll and George Macdonald, down to 
the present day. The best vrriters of English fairYi stories had 
done outstanding work, but from the best to the next best there 
was a great drop. There were too many rather self-conscious 
gnomes, goblins, and semi-magical creatures, and not many of 
the writers were Loftings, or Flymans, or Farjoens, and the 
Hobbits and Mary Poppinses were few and far between. Boarding 
school system played an important part in English family life 
of the middle class. The lack of interest in other countries 
and other ways of life was where British writers failed and 
American writers succeeded. To read through American book 
lists was like taking a journey around the world. There were 
stories of children from north to south, from east to west, 
and from every European country, and all of them depicted with 
love and understanding. 
The vast increase in the types of children's books 
that were being published was becoming a problem. This is 
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evidenced by the follovling comments of Lawson ::1 
We can all remember the period a few years ago 
when the Better Minds decided that American children 
should learn all about the children of other countries. 
It would broaden their horizons and make for interna-
tional good will and understanding. So for a couple of 
seasons we had a flood of Little Pedro and His Pet Don-
key 1Q Mexico, Little Koo Koo, the EsguiiiiauX'and His 
Pet Narwhal, Little Kong of Hongkong ~ ~Pet . Duck, 
and so forth, until every children's book list read 
like morning call at Ellis Island. 
A certain amount of this is fine, of course, but 
the pity is that during this epidemic, many fine books 
and lovely ideas went begging for a publisher because 
they did not happen to concern the daily life of some 
far-flung child. Having accomplished this era of in-
ternational good will~ the Better Minds apparently de-
cided to take up Amer~ca in a serious way. Every fa-
mous American hero (includin g Ben Franklin) has been 
snatched from the grave and dusted off for the kiddies, 
and enough little girls have gone ~ in covered wagons 
to populate a new state of Oregon •. 
There was the period when the dreary photograph books 
for the very young were in vogue. These contained cold gray 
photographs of baby's shoes, baby's apple and baby's bottle . 
There was an equally dreary flood of books in which the princi-
pal character was a vacuum cleaner, or a steam shovel, or a 
carpet sweeper. 
Classification lines for age groups had developed to 
such a point that they were becoming a menace. Editors and 
publishers refused to consider very fine and beautiful . children 1 s 
books for the sole reason that they did not fit into any par-
ticular age group. ~fu.en life, sparkle, and beauty had gone out 
1 Rober t Laws on, "Make Me A Child Again, " Horn ~' 
16: 448-49, November, 1940. 
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of' children's books they' would eventually die at·taY of' their 
own sameness and earnest dullness. 
The one great protection against this danger is the 
clear good sense and sturdy independence of' children. They 
do know ~ they ~ and if' we do not give it to them they 
will get it elsewhere. They can get real adventure in the 
newspaper strips, on the radio, and in the movies. Dick. Tracy, 
Tarzan, Mickey Roonex and the Lone Ranger supply them with real 
and living characters. Robust humor is found in the funnies. 
Walt Disneyts color supplies real and thrilling beauty.l 
According to Edmonds2 there should be in realistic tales 
something that quiclcens the imagination. In the folk and fairy 
tales are found realities dealing with keeping house, dressing, 
procuring food, facing obstacles. The philosophy comes in-
ferred, but how much more clearly through the art form of the 
old tales than in the didactic stories. The emotions and re-
actions to events are as real in these old tales as they are 
in present everyday life. Some of the modern realistic stories 
are flat to the taste. They need imaginative salt to give them 
flavor. Something must be released within the child in any 
experience with literature. 
1 Lawson, ~· cit., pp. 450-456. 
2 Mary D. Edmonds, nLi tera ture and Children, ''" Horn 
Book, 16: 405-16, November, 1940. 
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One should not get the impression that no good books 
were written for children. The number of excellent books f rom 
a contemporary standpoint was legion. But that does not make 
them literature. Literature is not for the time being. I t 
has reverberations within it from the past, and intimations of 
ages to come. The literary form of folk tales did not spring 
into being at the first telling nor at the thousandth. Time 
and countless retellings may eventually develop these attempts 
to capture the fanciful experiences of the present so that 
they will take their place in the stream of the world's litera-
ture. The modern fanciful tale is struggling to be a credi t 
to its ancestors with some success. But the magic element of 
these stories, is still generally speaking forced. Why is it 
chi ldren like to hear the same folk tales told over and over 
again? It indicates continued satisfaction, a sense of the 
limitless richness in it, as in great music heard again and 
again.l 
The design in children's books is like a pageant that 
comes before us year after year. Waugh2 says some books are 
attractively and appropriately appareled, others are misclad 
l i ke stepchildren. The best book designers are those who most 
intelli gently appreciate literature. The designer strives in 
1 Edmonds, 2£• cit., pp. 410-412. 
2 Dorothy Waugh, "Design in Children's Books," Horn 
~' 16: 116-127, March, 1940. 
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physical form as the author does in words to give each particu-
lar theme its appropriate expression. It is through typeset-
ting, paper, printing and binding that this must be done. Il-
lustrations can give a book vigorous or delicate character, 
gayety, solemnity, or humor. Some good designers can make a 
group of books so subtly interpretive in appearance that they 
reveal on sight the delightfully varied personalities with 
which the different authors have endowed their wide diversity 
of tales. 
Lawson1 believes that there is not, and never should 
be, any such thing as a children's illustrator. The moment 
anyone's work looks as though it were obviously done for chil-
dren, it becomes baby talk. Such illustrations are low and 
stupid. Trying to rise to the levels demanded by the clear 
ideals of children is a far greater task, and a much more 
satisfying accomplis~ent than meeting the demands of their 
elders. 
Why couldn't all book lists be cut? Kimball2 urged 
publishers to heed her carefully considered pleas.. Why this 
terrific race to publish more and better-looking books instead 
of fewer and more permanently worthwhiles. There existed a 
need for South American material for all ages - also a history 
1 Lawson, ££• cit~, p. 447. 
2 Josephine A. Kimball, "Help! Mr. Publisher, Please! 
Too Many Juveniles Published, " Publisher's Weekly, 137: 1577-8, 
April 20, 1940. 
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o~ United States written for children between nine and fourteen. 
There was also a constant cry for a superb volume of Bible 
stories which would be a stock item in all stores forever. 
Publishers should use a central office as an informational 
clearing house so that the same subject wasn 1 t covered by two 
or three titles in a season. 
Edmonds1 claimed that there is a period when the child 
likes stories in which the name suggests the characters -
Chicken Little, Billy Goat Gruff - then the time when the pic-
turesque type makes the character real: Cinderella, Sleeping 
Beauty; later the stage when individuality appears, when the 
characters are appreciated in terms of behavior. It is then 
that Roland comes alive and King . Arthur and Robin ~. If 
children are only given time enough to let these heroes work 
magic within them there will be as much dramatic possibility 
in their exploits as in Cops ~ Robbers, Cowboys, Gangsters, 
and Kidnappers. 
Walker2 discusses the discoveries she made about the 
actual reading habits of boys. There are ten year olds who 
like fairy tales but they want to keep it dark. If there 1 s 
one thing the ten year old hates it is flat picture books. 
They'll read them when no one is looking but they resent the 
1 Edmonds, .QJ2.• cit., pp. 415-416. 
2 Joan Mac Willie Walker, "On the Other Side of the 
Counter: Opinions Overheard in a Boys 1 School, tt Publisher 1 s 
Weekly, 138: 677-679, August 31, 1940. 
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format. The man who is king is Marlc Twain. Next in favor is 
Kenneth Roberts. The fact that Robert's heroes realy lived 
appeals to them. Older boys like Poe. The great reason for 
the popularity of Super Comics is due to sheer laz.iness - one 
reason for the success of the pictorial magazine in the adult 
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field. The Superman's fantastic looking suit and his skyrocket 
country delight the imagination. They revolt against the pains-
taking realism of many modern children's books. Genuine fun-
nies for the six to ten year olds are few and far between. The 
minute you begin to be certain about what children like they 
toss all your conclusions overboard. They just 1.vant more 
imagination, more reality and more laughs, by people who know 
what they're talking about - the recipe for a good book for 
anyone and they don't object to a book because it's well writ-
ten, either. 
In spite of the fact that war was upon us in 19~3, 
Littlefield1 says that we had much for which to be thankful. 
Freedom of the written word was one of our many blessings. Re-
strictions had affected book production greatly, but the book. 
stocks offerd full assurance that we still had self expression 
in print. The texts maintained high levels but rapidly dis-
appearing were the numerous beautifully colored illustrations 
and the quality of paper became poorer. Many worthwhile books 
1 Evelyn Sarnes Littlefield, trBright Nevr Books for 
Younger Children,'.' Library Journal, 68: 817-22, October 15,19~3. 
could not be viewed at all - their publication dates were 
shifted to make way for Government contracts. 
Blakel predicted what children's books would look like 
in 1944. Publishers were rationed on paper. Binders and 
printers were turning out books under great handicaps. Prices 
of materials when available had increased. It was evident 
that children 1 s books would look different. I:n the first place 
books would be thinner because the government limited the 
weight of paper. In older children's books illustrations 
would probably be entirely eliminated. Little children 1 s 
books would still have many pictures, though there would not 
be as many in color as before. Those thinner, smaller, less: 
pretentious books would still have the same editorial care, 
the same attention to design that distinguished children's 
books before the war. Some of the practices forced upon 
authors and publishers would remain after the vrar, as im-
provements in the making of books for all ages of readers. 
,.., 
White~ reports that the first season of children 1 s 
books since the end of \var had the best list of fairy tales 
in many years. Not only were there good collections of the 
traditional folk and fairy tales as Sigrid Undset's True and 
--
Untrue and the big Pantheon volume, Russian Fairy Tales, but 
1 Eunice Blake, "How Will Children's Books Look in 
1944?n Library Journal, 68: 1039, December, 1943. 
2 Katherine s. White, "Children's Books--Fairy Tales 
and the Post War World,"~ Yorker, 21: l20-40,December 8,1945. 
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there were a number of pleasant modern stories about a world 
in which the fanciful happenings were the natural ones. The 
end of the v.rar had changed the tone and temper of children's 
books of almost every sort. The realistic stories were less 
self-conscious; they no longer tried to raise the patriotic 
pulse or instruct the young in the virtues of our allies. 
There was a whole group of stories dedicated to the cause of 
racial tolerance, an aim so praiseworthy that it is disappoint-
ing to have to report that most of these books were propaganda, 
not literature. Three of them though were quite good for books 
\vri tten to 'this difficult theme': 1.b&, Moved-Outers, by Flor-
ence Crannell Means, Call ~ Charley, by Jesse Jackson, and for 
younger children, ~ ~ ~ ~' by Lorraine and Jerrold Beim. 
University of Chicago's Dean Frances Henne first 
started to worry about the fact that "there was no place where 
all books for children were being examined and reported on." 
Dean Henne carried her worries right up to the office of Chan-
cellor Hutchins, firmly told him that her juvenile books were 
just as important as his Great Ones. By 1945, she was begin-
ning to collect a staff of judges from the university's depart-
ment of education. Soon publishers all over the United States 
were dutifully sending in their latest wares in the hopes of 
being passed. Though the center worries mostly about current 
books, it does not stop there; for according to experts what 
was good enough for father is not necessarily good enough for 
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sonny. The center has approved of Robinson Crusoe, Uncle 
Remus (when read aloud}, and Tom Sawyer. But for some of the 
other classics it holds no brief at all. It has placed on its 
Index: Black Beauty--ttPoorly written--Black Beauty is more a 
mid-Victorian spinster than a horse, rr The Water Babies--t~DulJL 
and didactic," Little 1.2.n1 Fauntleroy,--nAn overdose of sweet-
ness. n In seven years, the center believes it has helped pave 
the way toward a whole nevr era of better books for better chil-
dren. It has saved scores of libraries from buying trash, has 
saved hundreds of parents from boring their children or scar-
ing them out of their wits. But as the center keeps on gro'Vv-
ing, some parents may begin to wonder l.vhat happened to all the 
old favorites. Among the old favorites condemned were: Kip-
49 
ling 1 s v·Tee Willie Winkie (ncontaining elements of white super-
ioritylt), and Five Little Peppers. (The grammar is atrocious.n)l 
Eakin2 studied the children's books of 1949 indicating 
the trends and weaknesses. The Annual Trade statistics of 
.January 19 50 shmved a total of 979 books published for chil-
dren in 1949. Of these 846 were new titles and 133 were re-
prints. In the Center for Children 1 s Books at the University 
of Chicago 577 of the 846 new titles were read, analyzed and 
evaluated. This analysis showed some good books, many average 
1 T. s. Matthews 1 Editor, ~Bad Old Favorites: Center for Children's Books,n ~' 59: 65, May 5, 1952. 
2 Mary K. Eakin, ~~challenge to Writers and Publishers: 
Trends and Weaknesses of Books Published for Children in 1949,u 
Publisher's 1veekly, 15~: 41(-19_, {u~;,=-- 2_9 1 ~9_50. _ _ _ 
books and some bad books but very few that promised to have a 
lasting value. Three hundred ninety-six of the 577 books were 
accepted. Only 44 of the 133 reprints were examined; of these 
24 were accepted and 20 were rejected. The largest number of 
titles were in the 7-10 grade range. The smallest number of 
titles and the largest number of rejections were in the K-Gr .2 
level . There were few books that were easy enough for first 
and second graders to read by themselves. 
Fiction and easy books predominated in number and new 
titles, and in number of rejections. Biography had the small-
est number of rejections. In fiction, animal stories ranked 
f irst with 63 titles - then there were 22 horse stories and 18 
dog stories published id th the remaining 23 titles running the 
gamut of species from wild wolves to tame chickens. The out-
standing animal story was Rutherford G. Montgomery's Kildee 
House~ (Doubleday) 
The large number of titles in the International and 
Intergroup classification reflected the continued interest in 
inter-group activities. Stories of minority groups in this 
country reflected growing concern for the American Indian. Ad-
venture stories and mystery stories accounted for a large group 
of titles . A low per cent of family stories were rejected. 
The large number of rejections on the easy and picture book 
levels 1.vas in part caused by the many inexpensive series that 
were predominantly on that level and that were rarely accepted 
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because of slightness of1 story, poor illustrations, and insub-
stantial format. 
There v.ras a trend in children's picture books not only 
to personify all animals, but to picture them as grotesque, 
buck-toothed creatures that lacked charm or humor. The out-
standing picture books were: Leo Politi's Song of the Swallow·s 
(Scribner) , Hetty B. Beatty's Little Wild Horse (Houghton Mif-
flin), and Lavina R. Davist Wild Birthday Cake (Doubleday). 
The greatest need was for books for the beginning reader and 
good picture books both for readin g aloud use and for the in-
dependent reader . From this summary of 68 per cent of the 
books published for children it becomes obvious that 1949 was 
neither an outstandingly good nor an overhvrelmingly bad year . 
Accordin g to Melcherl Children's Classics, a category 
of books which suffered heavy losses because of the production 
difficulties of the war years, were now available in large 
quantities . Publishers had been reprinting and modernizing 
out-of-print classics steadily since the end of the war, and 
nevJ' series had been in t roduced until nov1 there were a great 
many duplications of titles and generally many more editions 
available than the average bookstore could possibly stock. 
1 Frederic G. Melcher, editor, "Children's Classics Are 
Nov.r Available,'t Publisher's Weekly, 158: 1927-39, October 28 , 
1950. 
R""'too Umverstt 
ScJ·woi of EctLJGlN:Jo11 
Library ------:-. . 
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Probably the most unusual treatment given any chil-
dren's books was evidenced in Houghton Mifflin 1 s Peepshow Books 
originally published in England. These books m1folded to form 
six three dimentional scenes like stage settings. The best 
sellers were Cinderella and Ali Baba and the Forty Thieves. 
Scribner brought out Dick Whittington and Bia Cat, re-
told and illustrated with wood blocks by Marcia Brown. Random 
House had filled a need for little children with picture book 
versions" of !h.§. vJizard of Oz and Bambi's Children. Longmans , 
Green had completed its work of making available Fairy Books 
by Andrew Lang . MacMillan ' s most important juvenile program 
was devoted to its Nm'l Children 1 s Classic Series in tvto dollar 
editions of well kn own books including At ~Back £! ~ North 
Wind. Chanticleer Press had issued twelve titles in a new 
series, the Heirloom Library, including Black Beauty, Heidi, 
Grimm 1 s Fairy Tales, Alice in Wonderland and Through the Look-
ing Glass, Gulliver's Travels, The Swiss Family Robinson, Tales 
from Arabian Nights, Little Women, Treasure Island, and Christ-
~ Stories by Dickens. 
The new m'lareness of the value of children 1 s books came 
about partly trll'ough the development of nevl techniques of teach-
ing - techniques that required the use of many and varied ma-
terials - and partly through the growth of centralized libraries. 
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In an effort to meet this growing need, Eakinl reports 
that more than a thousand juvenile books were published in 
1950. There were books to be read just for fun and books suit-
able for use in every part of the typical elementary school 
curriculum. 
In a critical analysis of children's books, Bishop2 
states that: 
The proportion of factual books seems to me too 
great when compared to stories. Scientific books are 
excellent, and at that I wish we had even better ones 
than we have now, though the American effort along that 
line is quite outstanding. Why have so fevl books the 
povler to transport, to hold us breathless, to make time 
stop and leave us vdth the feeling of havin g shared in 
a great secret. It is time that vle 'l.vri ters of chil-
dren's books in America take stock, and walk thenar-
row path of creativeness. Then, perhaps, the blessing 
of true inspiration will more often descend upon us. 
Corr~enting on children's literature from a psychological 
vie,,rpoint, Colm3 feels the happy emphasis in children 1 s books 
of today may be so unrealistic as to be harmful. · 
The present flood of books depicts the emotions 
'l.vhich adults think children ought to feel rather than 
their actual feelings, in so many instances, of loneli-
ness, envy, and anger. Books should encourage the child 
in everyday feelings. Much of the passion that children 
have for the controversial comic books is based upon the 
badness of the characters one encounters in them. The 
1 Mary K. Eakin, 11Nei.v Horizons with Books," Elementary 
School Journal, 52 : 125-9, November, 19 51. 
2 Claire H. Bishop , "Search f or Enchantment : Too Much 
Golden Mediocr ity," Commonweal, 57: 168-9, November 21, 1952 •. 
3 Hanna Colm, uHappy Books are Unreal,". Recreation, 
45: 480, February, 1952. 
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people in the funnies have wicked and murderous feel-
ings, and still everything ends the good way in spite 
of this. lpJi th our unrealistically loving books, we 
leave children alone with the most fri ghtening feelings 
of hate and envy, rather t han helping them to accept 
and integrate their bad feelings, after 1.-rhich the good 
feelin gs can emerge.l 
No one knovrs the effects of individual comics upon in-
dividual children. Sm.ith2 states that if reading the \vrong 
kind of comics makes up the total reading program, particular-
ly of a near-delinquent or an extremely maladjusted boy, there 
is every cause for alarm. The 1:[§1.1 Disney humorous productions 
delight children with their slap-dash humor and their harmless 
antics. True Comics are attempting to tell stories of heroes 
and events in the worldTs life. ~Classic Comics are en-
deavoring to arouse interest in better stories for exceedingly 
weak readers. Schools will never compete successfully with 
the comics until they f urnish a wealth of better materials of 
appropriate difficulty suitable for servin g as a substitute. 
A planned program demands some time in each school day 
for the independent reading of literature, for reading aloud 
by the teacher, for sharin g pieces of literature for the sheer 
joy they can bring, for story-telling for the fun of listening, 
and for sharin g poetry for the enjoyment of rhythm, of music, 
1 Colm, loc. cit. 
2 Dora v. Smith, HLiterature and Personal Reading, 1 
Forty-Eighth Yearbook of iQ& National Society for the Study of 
Education, Part II, Chicago~ Illinois: The University of Chica-
go Press, 1949. pp. 227-22~. 
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and of imaginative pmver . Story-telling, according to Smit h1 
grows increasin gly popular at all levels of instruction. As 
the teacher plans the program in readin g, literature, and story-
telling, she should see to it t hat the great stories of olden 
times appear alon g with the modern ones in the children's back-
ground of literature. 
Referring to children's interests, Smith2 says: 
In general they show few sex differences in inter-
ests up to the a ge of nine except for the inordinate 
interest in trains on the part of some small boys. 
Animal stories and stories of children like themselves 
are at the top always. Fairy tales satisfy the middle 
years, particularly amon g the girls. A love of mystery 
and excitement increases in the upper years when chil-
dren want their animal stories often infar-off dangerous 
settings like those of Silver Chief. At a time when the 
girls are cryin g over T.i ttle vJomen the boys are deep in 
sport stories and adventure thrillers. 
To satisfy the diversified interests of a group of 
pupils ~vi tty3 advocates that a 1>1ide assortment of children's 
books should be employed. Such an approach requires the teach-
er to have a rather thorough knowledge of c hildren's literature. 
To locate stories of particular suitability for classes or in-
dividuals, teachers are using the subject indexes and guides 
such as those developed by the American Library Association. 
1 .I.QjQ.' p. 225. 
2 .I:Qll., p . 227. 
3 Paul 1..Ji tty , 1~ Inservice GrOi.vth of Teachers Through Co-
operat ive Programs," Forty-Eighth Yearbook of the National So-
cie~ for the Study of Education, Part II, Chicago, Illinois: 
The University of Chicago Press, 1949, pp. 302-316. 
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Librarians, t oo, are workin g with teachers in an e££ort to of-
fer boys and girls individually appropriate reading. To pro-
vide additional motivation and relevant extension of experience, 
the classroom or library in the modern school offers the child 
access to new books that are rich in elements of humor, excite-
ment, adventure, or surprise. 
Horrocksl states that in Kindergarten to Grade Three, 
literature should contribute pure enjoyment to the youn g child. 
Good taste in literature is not inherent, it must be developed. 
Parents have the rare opportunity of establishing a love and 
eagerness for good stories at least three years before the 
child enters kindergarten. The home can be the most important 
factor in building an effective reading guidance program, since 
here there is ample time to encourage good reading and the 
group is small. In helping to build home librari es, Maurice2 
says the essential angle is to convince parents that one book 
will not do as well as another. They must be helped to realize 
that the child's future reading taste depends on interests 
awakened in the formative years. .If every book that came into 
1 Edna H. Horrocks, "Hethods of Increasing Competence 
in the Interpretation of Literature.'~ William S. Gray, editor, 
Improving Reading in all Curriculum Areas, Supplementary Edu-
cational Monographs. Chicago, Illinois: Univers ity of Chicago 
Press, 16: 109-203, November, 1952. 
2 J'.1argaret Maurice, "Guidance for Young Readers," Thir-
tieth Yearbook 1 National Elementary PrincipaJ,. 1--Jashington, D. c. : National Education Association, September, 1951, p. 37. 
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the home were as carefully selected and fitted to the child as 
his shoes, \ve would have fmver literary Topsies . 
By the early primary grades, youngsters are able to 
transcend somevrhat their own experience and enjoy the jour-
n ey Down, Dmm the Mountain '\-Ti th the children of the Southern 
Highlands (Nelson, 1934) or the blessing of the pets at the 
mission in Politi's Juanita (Scribner, 1948). Smithl says the 
many whys of children are often ans11ered in books like Virginia 
Lee Burton 's The Little House, (Houghton, 1939). The Three 
Bears and ~ ~fui te and .:!ill.§.. Seven Dwarfs belong to the child r s 
own literary realm. By the age of seven or eight, most chil-
dren can distinguish between real and make-beli eve . A story 
which forces the issue most entertainingly for them is Dr. 
Seuss's And!£. Think That I Saw It On Mulberry Street, ( Random, 
191.1-9 ). Arbuthnot2 notes that even 1.>1i th all the present empha-
sis on ne\1 books a good librarian sees that the best of the old 
books are used and appreciated. Lenski's Cowboy Small is a gem 
and should not be missed . Potter's Peter Rabbit should also 
be enjoyed. Haywood's Eddie and the Fire Engine is a joy, but 
1 Dora v. Smith, "The Function of Literature and the 
Nature of Interpretations Essential . tt vJilliam S. Gray, editor, 
Improving Reading in All Curriculum Areas, Supplementary Educa-
tional_ Monographs. Chicago, Illinois: University of Chicago 
Press, 15: lSB-191, November, 1952. 
2 May Hill Arbuthnot, "Usin g the Older Books, u Thir-
ti eth Yearbook, National Elementary Principal : Elementary School 
Library Today. ~-Ja shington, D.C . :: National Education Association, 
September, 1951. p . 26 . 
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so is Clark's Poppy Seed Cakes. King of the Wind (Henry) is a 
thriller but the children should also meet that little cow 
horse, Smoky (James). A good librarian remembers that Spyri 1 s 
Heidi, Hark T'\vain 1 s Tom Sawyer, and Stevenson's A Child's Gar-
den of Verse may be old to us but they are fresh and '\vonderful 
to each new group of children. 
In order to develop interest in and taste for good 
reading material McKee2 says: 
It is imperative that children's literature be 
taught in such a irtay that t he child experiences what-
ever a given story or poem has to tell. This means 
that the teaching or use of a selection must center 
upon helping the pupil to live the incidents, see the 
sights, hear the sounds, and feel the feelings pre-
sented in the selection. 
If one purpose in teaching literature is to extend and 
enrich t he child's experiences, it is important that the mater-
ial read cover a '\vide range of experience. With the guidance 
of a skillful teacher, any pupil can learn to like many selec-
tions '\vhich he could never enjoy if left entirely to himself. 2 
There is a place, too, at all levels for the teacher to 
read entire books to the children. These should be books of 
quality, books that the children are not yet able to read easily 
for themselves but are suited to their maturity in theme and 
1 Paul McKee, The Teaching of Reading in the Elementary 
School. Boston : Houghton Mifflin Company, 194E: 17: 556. 
2 Ibid., p. 565-568. 
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action. In relation to this Davvson1 states that the teacher 
should get pleasure from the experience so that her feelings 
will unconsciously carry over into the pupils' O\VD positive 
emotions. Abundant contact 'l.vith literature 'l.vill induce cre-
ativity in boys and girls. Strickland2 says that The Elephant's 
Child in the ~ So Stories is enjoyed for its beauty of lan-
guage. Children not only enjoy but pick up and repeat refrains, 
gems of conversation, and apt and beautiful descriptions. The 
quality of the use of language is reflected in their own crea-
tive expression. The problem nowadays is not one of finding 
enough books to satisfy children's needs and interests. It is 
a problem of selection of the best that are available for vari-
ous purposes. Arbuthnot3 states there are tvvo facts 1ve need 
to keep constantly before us: a book is a good book for chil-
dren only \vhen they enjoy it; a book is a poor book for chil-
dren even \vhen adults rate it a classic if children are unable 
to read it or are bored by its content. In short, vle must know 
hundreds of books in many fields and their virtues and limita-
tions, but we must also know the children for whom they are in-
tended--their interests and needs. 
1 Mildred A. Dawson , Teaching Language in the Grades, 
Yonkers-On-Hudson, N. Y.: VJorld Book Company, 195'1, p. 77. 
2 Ruth G. Strickland, The Language Arts. Boston, Mass.: 
D. c. Heath, 1951, p. 295, p. 304. 
3 May Hill Arbuthnot, Children and Books, Nevl Yorlt: 
Scott, Foresman and Company, 1947, ~2;--
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Arbuthnotl discusses the following questions: vfuat 
makes a child's book '\vorth '\vhile? Hhat qualities should grown-
ups look for 1.-.rhen they . select books for children? 
1. The first requisite is lively action or plot. 
2. An interesting theme is essential to the develop-
ment of a good plot. 
3. Another characteristic of a superior book for 
children is unique and memorable characters. 
Br 1er Rabbit, Pinnocchio, Heidi, Pooh and Piglet--. 
are not easily forgotten. 
4. The fourth requisite of a first-rate story is 
style. If the text reads aloud delightfully, it 
has good prose style. 
It is up to adults to see to it that the books children 
encounter feed youn g spirits and give them something to grmv on. 
In commenting on the tremendous increase in the amount 
of children's publications Dempsey2 reports that a generation 
a go only one American publisher boasted a separate juvenile 
. editor. The period betvJeen the two vwrld vrars '\vas marked by a 
change in the whole attitude tmvard the child. The child came 
to be vie1.red not as a little adult but as a special kind of 
1 Hay Hill Arbuthnot, n~Vha t Should tve Look For In Bool{s 
for Children ?11 Primary Activities, Ne'\·T York: Scott, Foresman 
and Company, 18: 2, November-December, 1953. 
2 David Dempsey, "Bridge to a Child 1 s i:Jorld." Children Is 
Book Section, The Ne1v York Times Book Revim.v. p. 3, November 15', 
195'3. ---
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individual with his ovm needs and interests. Books to satisfy 
these needs and interests called for writers, artists and edi-
tors trained in the new approach. According to statistics, 
there are forty one per cent more children under fourteen than 
in 1940. This fact alone \vas anough to make a publisher take 
notice. Where formerly stood one editor, there now sit sixty 
of \vhom forty-seven are women. Children are the most diffi-
cult of all readers to "'rri te for. The author must compete with 
classics hm1dreds of years old, told and retold until they are 
polished to perfection . Moreover, he is writing for the clear-
est and most uncluttered of minds. The editorts real job is 
to help the writer bridge the chasm between the childts world, 
with its quality of freshness and expectancy, and his ovm. 
Accordin g to Janm,;ayl the delightful fantasies which 
adults think of as children's books par excellence provide 
only a part of what children want from books. Children want 
they need - books that connect them vri th actuality. The sad 
thing about what are called the children's classics today is 
that they are not about today's world . On the face of it, 
they don't connect. Many of the books loved by a previous 
generation, today come to children obscured by the mystery of 
the past, needing to be explained. Some of them have gone too 
1 Elizabeth Janeway, "The Art of Introducing Good Books 
to Tiger-Cubs, n Children Book Section, The New X2!1f Times ~. 
Revievr. November 15, 1953, p. 2. 
far to be called b~ck. Not the best. The best still need few 
bridges. If a child finds it difficult to accept the book, he 
cannot , even with help, get over the barrier and the gifts the 
good books have for him 1.vill remain out of reach. Choose good 
· books carefully, and remember that, because many of them come 
out of the past, there will be questions to answer. In addi-
tion, a child who is turning to books will want more ephemeral 
and up-to-date ones; it is these he needs for instruction in 
the way the world wags. 
Sauerl states that there are hundreds of good books on 
library shelves: Some are as ne1.1 as yesterday and some have 
stood the test of years. Each one is individual. Their authors 
1.1ere not listening for young revie\vers to voice their demands; 
they were not studying trends. They were far too busy thinking 
out \vhat they had to give, wondering if it was strong enough, 
good enough, to meet the test. They were not trying to reach 
masses of children. In fact, some of them had only one child 
in mind, or two--like Lewis Ca~roll, or Kenneth Grahame, or 
Hugh Lofting. It is books of such quality that we want chil-
dren to kno-v1. Teacher and librarian working together make a 
magnificent team to this end. If the parents can be drawn in, 
too, the combination is invincible. 
1 Julia L. Sauer, "My Teacher Read to Me," The Instruc-
tor, LXII: 13, November, 1952. 
62 
The li£;t!l Book Magazine1 \vill provide invaluable aid to 
both teacher and pupils in keeping abreast of current publi-
cations for children. A wise teacher, as far as possible pro-
vides reading materials of easy, average, and difficult levels 
in order that all pupils may secure and pool information. 
An estimate that each year one thousand or more nevi 
books are published for children is made by Colby. 2 The rea-
sons for this flood of children's books are: 
1. The market has expanded extremely in the last 
three years; not so much the bookstore over-the-
cotmter market, but the public and school li-
brary market . 
2 . The market is now so varied. 
3. Publishers who have never before brought out 
juveniles, have been attracted to the field be-
cause it has gro-vm so lucrative. If a back list 
is built up, juveniles keep on selling year after 
year--they do not die practically at birth, like 
adult novels . 
When you consider ·the whole question of who is great 
in the children's book field you come to a fundamental conclu-
sion. This is the fact that, as in all literature, there is 
one judge vJho is not appointed or chosen, but who is the great-
est and most conclusive medal-giver of all: time. Great books 
live. Rarely is there a let-up of sale even though they go 
2 Jennie D. Lindquist, The Horn Book Magazine, Incor-
porated, 533 Boylston Street, Boston-16, Mass. 
2 Jean Poindexter Colby, The Children's Book Field. 
New York:. Pellegrini and Cudahy, 1952, pp. 191-1~ 
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unadvertised and unpromoted. The books that are supposed to 
be good for children, but aren't, die out. The artistic crea-
tions that are striking but lack fundamental appeal for chil-
dren end up on cobwebby shelves. Time tells the story in this 
field as it does in many others. 
Jacobsl emphasizes that: 
Today, as always, children need stories and poems 
for entertainment and enjoyment, for the insights which 
they gain about their culture and thei r \vorld, for the 
ideals and spiritual values that pervade superior writing. 
Children should knm·r through experience, vrhat literature 
has to contribute to them in leisure-time enjoyment, in 
extending and deepening their particular interests, or 
in just taking them adventuring, ticklin g their funny 
bones, and making life good for them. 
In commenting on current books, Davis2 remarks that it 
is surprising and gratifying each spring to see the number of 
authors and illustrators who have the temerity to enter the 
juvenile field since the previous season. Children differ 
from adults in experience and maturity , and one must see the 
world through the child's eyes in order to reach his under-
standing and imagination, sense of h~unor, etc., and then must 
talk to him as an equal. Each year sees the entry of nevr pub-
lishers into the juvenile field. 
1 Leland Jacobs, "Why Have a Planned Literature Pro-
gram?'t MiddletO'I.m, Conn.: 1:Jesleyan University, Department of 
School Services, Curriculum Letter, No. 1, Nove~ber, 1953. 
2 E. Louise Davis, Book Ed itor: " Spring Children's 
Books," Library Journal, Vol. 78, No . 8, April 15, 1953. p. 690. 
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As for the books themselves, a goodly nt~ber of science 
and science fiction reflect the age we live in. There is an 
increase in religious books and collections of poetry. A large 
number of sport books is again evident. And the variety of 
hobbies should please everyone and provide competition for TV. 
The list of outstanding spring juveniles suitable for 
school and public libraries is published in the April issue of 
the Library Journal. The books are annotated and grouped by 
age level and subject.l 
In reporting on the ne1..r fall books, Maar2 says that it 
is hard to predict which books children '\vill take to their 
hearts, for as yet no formula has been devised which predicts 
with certainty what children and young people like. And so 
often they themselves cannot put it into words. However, if 
\ve provide a variety, vie hope somethin g "!.•Till click with each 
child . And if v1e create in each a love of reading, we have 
given him the greatest tool of education . 
An annotated list of the new fall juveniles is pub-
lished in the October number of the Library Journal. The books 
selected are those which it was felt would fill the varied 
needs of school and public . libraries scattered throughout the 
1 Ibid., pp. 690-715. 
2 Georgiana Maar, Editor: ttChildren 's Books: Fall 1953. u 
Library Journal, Vol. 78, No. 18, October 15, 1953. p. 1771. 
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coLLntry serving many different kinds of communities.l 
Many factors help to produce numbers of children's 
books that are not literature. Smith2 says that: 
The short history of children's literature has shown 
that many of the worst features of an era are accented 
in the children's books of each period. We know hm·J cer-
tain subjects of temporary concern can become so pre-
domin.ant as to influence vJhat books are given to chil-
dren, as for example the 11 good godly booksn \vri tten for 
children of the Puritan era vJhich were overloaded vri th 
precocious goodness, morbid piety, and sickly sentiment. 
Our own time, '''i th its avJ'akened concern for minority 
groups and sense of social injustice, has not been un-
'''illing t o burden children's books with what Anne Car-
roll Moore has called "lifeless stories \vi th too much 
background and too many problems. In a \vorld of unrest 
domina ted by science and materialism, is it reasonable 
or ,,rise to fail in setting up standards of values in 
the field of contemporary writing for children? The 
development and use of a personal yardstick gained from 
and based on the classics of children's literature, if 
applied to any ne-vrly published book, will help us to 
recognize those books which share, in varying degrees, 
the ingredients of the books which have shown enduring 
qualities. The need for such a yardstick is obvious, 
tmvard the end that among the grea t numbers of books 
being published, with the impetus of comr~ercialism and 
materialism giving undue authority and prominence to 
the merely mediocre, we shall be able to recognize those 
qualities 1vhich are basic in good writing. 
In appraising the worth of a book as literature it is 
al-vmys vJell to consider what other books it finds con genial as-
sociates. If it takes its place naturally in one's mind beside 
books whose permanent value has been established, it must share 
1 Ibid., -pp. 1772-1796. 
2 Lillian H. Smith. The Unreluctant Years. Chicago, 
Illinois: American Library Association, 1953. p. 34. 
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some of the qualities those books possess. If, on the other 
hand, we associate it with more ephemeral and more trivial 
books, it will be seen to lack the qualities we find in good 
IIJ'ri tin g . There is no formula we can apply which will i nfalli-
bly tell us vlhether -vrhat 1.ve are readin g is good or bad. Famil-
iarity 1.vi th and understanding of the books which have been 
proved to have per;:nanent value will give a bedrock of reason-
in g and feelin g which one can 1-.rork from, and go back to, in the 
evaluating of contemporary writing for children.l 
1 Ibid., p. 42. 
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CHAPTER III 
PLAN OF PROCEDURE 
Selection of :Material 
The first problem was to determine those books pub-
lished in each period which should be included in this study. 
Several factors affected the choice of material: 
1. Books selected were evaluated for the following 
characteristics: 
a. The story should have a lively plot or action. 
b. The story should have an interesting theme 
\vhich is essential to the development of a 
good plot. 
c. Superior books for children have unique and 
memorable characters. 
d. The fourth requisite is style. If it reads 
aloud delightfully it has good prose style. 
2. It vias decided that books which could be read in 
one sitting should be chosen. 
3. Books representing the follovring major types of 
children's literature were selected: 
a. Folk Literature. - These are the household 
tales that have come dmro from antiquity. 
-- -----
----
b. Hodern Fantasy. - These are the stories vlhich, 
though fanciful, are modern in their origin 
and conception. Included in this category is 
the ne1,v magic of the findings of science. 
c. Animal Tales. - Stories which present animals 
as animals or as hmnan beings in fur or feather 
as talking animals. 11-Talking beast'• stories 
amuse children. 
d. ~ealistic Fiction. - Realistic literature ex-
plores significant aspects of child living 
with actual locales and time settings. These 
are stories that take the child out into the 
\•rays of life in other countries. They give 
children insights about other people and about 
themselves. 
The above categories were chosen as a result of the 
research studies revie1.ved in Chapter II. 
After careful study the follmving books were selected: 
1900-1920. 
Folk Literature 
Brovm, Narcia, Dick i.!Jhittington and His Catt New York : 
Charles Scribner's Sons, 1955: (Retold). 
Grimm's, "The Goose-Girl,u Fairy Tales, Ne\IJ' York : 
Stackpole Sons, Publishers, 1937. pp. 232-238. 
Hutchinson, Veronica S., 11 Snmvdrop and the Seven Little 
Divarfs, 11 Chimney Corner Fairy Tales, Eau Claire, 
vlisconsin: E. M. Hale and Company, 1926.- p .. 27. 
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Perrault, Charles, Puss . ill Boots, Translated by Harcia 
Brown, Ne1.v York: Charles Scribner's Sons, 1952. 
Realistic 
Animal 
Fantasy 
Lindsay, Haud, nHans and His Dog," More Hother Stories, 
Sprin gfield, Mass.: Milton Bradley Co., 1912. 
pp. 35--51. 
1920-1940. 
De Brunhoff, Jean, The Story of Babar, Translated from 
the French by Merle s. Hass, NevJ' York: Random · 
House, Inc., 1933. 
Beskow, Zita, The Sun-Egg, Translated by Elsa Besko-vr, 
New York : Harper and Brothers, Publishers, 1933. 
Realistic. and Fanciful 
Besko1.v, Elsa, Aunt Green, Aunt Brm..rn and Aunt Lavender, 
New York: Harper and Brothers, Publishers, 1932. 
Realistic 
Animal 
D'Aulaire, In gri and Edgar P., Ola, Ne\v York: Doubleday 
Doran and Company, 1932. 
Orton, Helen F., The Twin Lambs, New York: J. B. Lip-
pincott Company, 1931. 
1940-1953. 
Wiese, Kurt, The ~ ~ EQK. and the . Fleas, New York, 
N. Y.: David HcKay Company, I nc., 1953. 
Realistic Stories 
Brenner, Anita, A Hero ~ Mistaket New York: William R. 
Scot t , Inc., . Publishers, 195'j •. 
Rid ge, Antonia, Jan and His Clogs , Printed in England, 
New York : Roy Publishers, 1953. 
7 0 
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Fantasy 
Freeman, Lydia and Don, Pet of ~ Met, New York: The Vik-
ing Press, 1953. 
Frost, Frances, Rocket Avlay!, Ne1..v York: vJhittlesejr 
House, McGraw-Hill Company, Inc., 1953. 
The books were then arranged in three groups in the 
order in which they were to be read tot he children. Books 
from each period were interspersed in the groups . The follow-
in g is the order in '1.vhich they were grouped: 
GROUP I. 
1. 
2. 
3. 
4. 
5. 
GROUP ll· 
1. 
2 . 
3. 
4. 
5. 
GROUP ill• 
1. 
2. 
3. 
4. 
5. 
The Story of Babar 
The Goose-Girl 
A Hero By Histake 
Jan and His Clogs 
Dick tVhi ttington and His Cat 
Pet of the Het 
The Dog, The Fox and The Fleas 
Ola 
Sno1.-rdrop and the Seven Little Dwarfs 
The Sun-Egg 
Aunt Green, Aunt Brmm, and Aunt Lavender 
Hans and His Dog 
Puss in Boots 
Rocket A way ! 
The T1.vin Lambs 
Selection of Questions 
The problem of selection of questions was carefully 
done vli th stress on simplicity and clarity so that the third 
grade children in this study could answer \·lith ease. 
The major purpose was to determine the story which 
\•Tas the best liked. This was indicated on a ballot each week. 
Fifteen stories were recorded on the final ballot . There were 
six questions to be answered on this ballot. Each question 
'\vas built to verify the child ' s choice. 
The sample ballots are to be found on the following 
pages . 
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GROUP I. 
School. ___________________________________ _ 
Teacher 
------------------------------------------
Name ______________________ __ 
These stories were read to you •. 
Put X in the box beside the name of the story you liked best. 
1 . Jan and His Clogs D 
2. Dick vvhittington and His Cat D 
3. A Hero By Jvfistake D 
4. The Story of Babar D 
5. The Goose-Girl D 
'-"'!j~ 
'to 
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GROUP II. 
SCHOOL ______________________________ _ 
TEACHER·--------------------------------------
NAME. ____________________________________ __ 
These stories were read to you. 
Put X in the box beside the name of the story you liked best. 
1. Snowdrop and the Seven Little Dvrarfs D 
2. Ola D 
3. Pet of the Met D 
4. The Sun-Egg D D 5. The Dog, The Fox and The Fleas 
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GROUP III. 
School ______________________________ __ 
Teacher ______________________________________ __ 
Name ___________________________________________________ _ 
These stories were read to you. 
Put X in the box beside the name of the story you liked best . 
1. Han s and His Dog D 
2. Rocket Away! D 
3. The T1-vin Lambs D 
4. Aunt Green, Aunt Brown, and Aunt Lavender D 
5. Puss in Boots D 
School ______________________________ __ C. A. 
M. A. Teacher __________________________________ _ 
I.Q . 
Name ______________________________ . ____________ __ Read . Gr. 
These stories were read to you. 
1 . Pet of the Met 
2 . The Story of Babar 
3. A Hero By Mistake 
4. The Dog, The Fox and The Fleas 
5. Atmt Green, Aunt Brmvn, and Aunt Lavender 
6. The Goose-Girl 
7. The Twin Lambs 
8 . Rocket A1vay! 
9. Puss in Boots 
10 . Hans and His Dog 
11. Ola 
12 . The Sun- Egg· 
13. Jan and His Clogs 
14. Dick Whittington and His Cat 
15. Snm-rdrop and the Seven Li t tle Dwarfs 
Write in the bo:x the number of the story you have chosen . 
a . \Vhich story did you like the very best? 
b. \Vhat story did you like next best? 
c . What was another good story? 
d . vJhat story 1.VOUld you like to hear again? 
e . What story would you like to read yourself? 
f . V.Jhat \vas t he story tha t you didn't like? 
D 
D 
D 
D 
D 
0 
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Procedure 
After the books were selected and the questionnaires 
prepared t wen ty-two third grades were invited to participate 
in the study. These classrooms were located i n thirteen 
school buildings in an industiral city about twenty-eight 
miles from Bos ton. Five hundred seventy-six children partici-
pated in the study. 
The program of reading covered a period of three vleeks. 
Each teacher read a story daily. In nine schools two teachers 
shared the books each day . The books vlere presented in the 
same order in each classroom. In order to prevent too heavy 
a choice for the last story read , five days elapsed before any 
checking was done on the final ballot . 
Each pupil was asked to indicate: 
a . vJhich story did you like the very best?' 
b . \•Jhat story did you like the next best? 
c . iAlhat I•Ias another good story? 
d. vJhat story '\VOuld you like to hear again? 
e . 'VJha t sto17 would you like t o read yourself? 
f. Hhat \.vas the story that you didn't like? 
On the final ballot the teacher recorded the Chrono-
logical Age, Mental Age, Intelligence Quotient , and Reading 
Grade of each pupil. The I . Q. was obtained from the Pintner 
Durost Elementary Test vlhich \vas administ ered to all third 
grade children during the months of September and October, 1953. 
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The Reading Grade that was recorded vras obtained from the Gates 
Advanced Primary Reading Test that \,vas given in J'Lme, 1953. 
To insure uniformity of procedure the directive that 
follovTs vias sent to all third grade teachers. 
The data were analyzed to determine the answers to the 
questions on the preceding page• . 
Directive for Teachers 
To All Third Grade Teachers~ 
READING ALOUD TO CHILDREN 
The purpose of this experiment is to discover children 's 
preferences in regard to the various types of literature that 
are available for primary children today. 
It may seem easier to read aloud than to tell a story, 
but reading and tellin g require a similar discipline. Without 
sincerity, and a sense of shared enjoJ~ent the story will never 
come to life. It is advisable to read aloud for yourself be-
forehand any story you are going to read to the children. The 
requisites for storytelling-- voice, diction, dramatic simplici-
ty-- are needed for reading aloud. It is necessary to know the 
text so well that you can read iQ the children a good part of 
the time. If you are in a hurry (and who isn't?), skim the 
story in advance, reading aloud enough to get the feel of how 
it goes, where the suspense comes, what are the moods to be 
established, and how it ends. Even ten minutes' preparation 
will repay you many times "lrlhen you stand before the class, 
book in hand. A teacher who reads \·Jell can illumine an other-
wise dull day for children~ 
Most grown-ups can still recall the books read to them 
years ago by their parents or teachers . Children should be 
exposed to a great deal of first-rate literature. To give em-
phasis to a fine story is to make it important and memorable 
to children . You can never forget the measured cadence of the 
old tales, the words dancing or stepping gravely to the mood. 
All the rest of your life you \vill unconsciously measure other 
prose and other stories by t he fairy tales . 
The multiplicity o? :folk-tale and :fairy tale collec-
tions does not mean that we should use more of them. rvrost 
teachers are probably using them less than they once did be-
cause types of fiction for children have improved in quality . 
But v.Te should know that there are novr available many collec-
tions of these old tales, and we should select from t hem a 
moderate number o:f suitable variety. Folk tales , delightful 
as they are, should be used in ·balanced proportion to realis-
tic stories and informational reading. They are fantasy, and 
too much :fantasy can make Jack a confused boy, a run away :from 
reality. But in moments of discouragement, vle are gra te:ful 
for the reassuring message of these old tales . 
Directions for Teachers: 
1. Fifteen stories of different types are used in 
this experiment. They are divided into groups 
numbered one, t'l.w, and three. 
2. Beginnin g on Monday and continuin g through Friday 
read a story to the children each day. Make no 
comments that would in any '\·JaY influence their 
opinions. It may be necessary to clarify the 
meaning of unfamiliar words. This experiment 
will continue for a period of three "'.'Teeks in 
every third grade. At the end of each week a 
poll vrill be taken in Hhich the children '\vill in-
dicate their preferences. 
3. It is requested that the stories will be read in 
the order in which they are listed on this sheet. 
Children's Ballots 
(a) In order that the final reading will not in-
fluence the vote the stories are listed in a 
different order on the children's sheets. 
(b) Have the children fill in the lines at the 
top of the paper. 
(c) The teacher should then read aloud to the 
children the names of the stories. Give them 
a reasonable time to make the selection. If · 
pupils have difficulty reading the titles per-
mit them to ask help privately. 
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4. \men the fi f teen stories have been read to them a 
final poll will be taken. In order to get an ac-
curate selection on this final ballot it will be 
necessary to conduct the poll in small groups no 
larger than eight or ten children at a time. This 
affords an opportunity to give individual help 
with the reading if necessary. Read the names of 
the stories aloud to them. Explain the system of 
markin g by numbers. Be sure that every child un-
derstands what to do. Allow ample time for them 
to make their selections. Take this poll on the 
Wednesday of the week follov!in g the reading of the 
last group. 
5. At the top of the ballot en ter the C.A., M.A., and 
I.Q. obtained in the Pintner-Durost Elementary 
Test; also the last Reading Grade obtained in the 
Gates Advanced Primary Reading Test recorded on 
the Individual Record Cards in June, 1953. 
The stories have been arranged in the following order: 
GROUP I. 
1. The Story of Babar 
2. The Goose-Girl 
3. A Hero By Mistake 
4. Jan and His Clo gs 
5. Dick Hhittington and His Cat 
8 i. 
8.2 
GROUP II. 
1. Pet of the Met 
2. The Dog, The Fox and The Fleas 
3. Ola 
4. Snowdrop and the Seven Little Dwarfs 
5. The Sun-Egg 
1. Aunt Green, Aunt Brmm, and Aunt Lavender 
2. Hans and His Dog 
3. Puss in Boots 
4. Rocket Away! 
5. The Tviin Lambs 
Figure A. 
DISTRIBUTION GRAPH 
No . of Classes 
2 Leahy 2 Breen 2 Amesbury 
1 Bruce 
0 DO D DO D DO 
51 52 53 51 52 53 51 52 53 
2 La1.vlor 2 Saunders 2 Essex 
DOD D DO ODD 
52 53 51 52 53 51 52 53 51 
2 Leonard 2 Storro'\lr 1 Packard 
o ·oo DOD DOD 
53 51 52 53 51 52 53 51 52 
Nov. 30-Dec . 18 .Jan. l.r-.Jan . 22' .Jan. 25-Feb. 12 
1 Arlington 1 Hood 1 Prospect 
1 washington 
ODD ODD D.DD 
51 52 53 52 53 51 53 51 52 
Feb . 15-Mar . 12 Feb. 15- Mar . 12 Feb. 15-Mar. 12 
The books were delivered weekly to the schools in the 
above order. 2 indicates the nlli~ber of books . The numeral be-
side it represents the number of the group. The experiment ex-
tended from Nov. 30, 1953 through March 12, 195Y-. 
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CHAPTER IV 
ANALYSIS OF DATA 
The purpose of this study -vras to determine the reac-
tions of third grade children to the various types of litera-
ture that 1.vere available during three specific periods - 1900 
to 1920; 1920 to 1940; and 1940 to 1953. 
The data were analyzed to determine: 
1. The children 's preferences on the i,veekly poll of 
three groups , each consisting of five stories. 
2 . The final preferences on the fifteen stories, based 
on the following questions: 
a. Hh.ich story did you like the very best? 
b. ~Vhat story did you like next best? 
c. 1Vha t was another good story? 
d. What story would you like to hear again? 
e. \mat story would you like to read yourself? 
f. vJhat v.ras the story that you didn't like? 
3. Preferences according to sex, using the same six 
questions . 
4. The effect of intelligence quotient on the choices 
made by the upper and lmver quartiles of the 536 
children who participated in the final voting. 
5. The effect of intelligence quotient on the choices 
made by the upper and lm.rer quartiles of each sex. 
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Intervals 
146-142 
141-138 
137-134 
133-130 
129-126 
125-122 
121-118 
117-114 
113-110 
109-106 
105-102 
101- 98 
97- 94 
93- 90 
89- 86 
85- 82 
81- 78 
77- 74 
73- 70 
69- 66 
65- 62 
61- 58 
TABLE I 
DISTRIBUTION OF INTELLIGENCE QUOTIENTS 
OF 504 THIRD GRADE CHILDREN* 
Total Boys 
1 0 
3 2 
5 2 
6 2 
10 4 
18 12 
30 21 
35 21 
58 23 
53 25 60 31 
54 27 
51 34 
33 22 
39 19 
18 12 
13 7 
9 6 
3 3 
3 2 
1 0 
1 1 
Girls 
1 
1 
~ 
6 
6 
9 
14 
35 
28 
29 
27 
17 
11 
20 
6 
6 
3 
0 
1 
1 
0 
*Although the Total nu1nber of children taking part in this ex-
periment at one time or another 1.vas 576, only 536 took part 
in the final poll. Of this number there were no Intelligence 
Quotients records available for 14 boys and 18 girls. 
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TABLE II 
PREFERENCES OF TOTAL POPULATION I N THE PRELIMINARY VOTING 
ON THE STORIES IN GROUP I 
Group I No. of Times Percentages 
The Story of Babar 160 29.46 
The Goose Girl 98 18.04 
A Hero by Mi sta1ce 134 24.67 
Jan and His Clogs 66 12.16 
Dick Wnittington and His Cat 85 15. 65 
Totals 5!+3 99 . 98 
The Story of Babar, one of the stories from t he 1930 
period, and A Hero £;[ Nistake, one of the 1953 selections, l.oJ"el1 e 
the best liked of the Group I stories in the vleekly poll. 
TABLE III 
PREFERENCES OF THE TOTAL POPULATION IN THE PRELININARY 
VOTING ON THE STORIES IN GROUP I I 
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Snmidrop and ~. Seven. Di.iarfs, a selection for the 1900 
to 1920 period, was outstanding in the weekly poll and was 
given more votes than any other story in the weekly voting. 
Ola 1.vas the least popular story throughout the vreekly balloting. 
1 
2 
3 
4 
5 
TABLE IV 
PREFERENCES OF THE TOTAL POPULATION IN THE PRELDv1INARY 
VOTING ON THE STORIES IN GROUP III 
Group III No. of Times Percentages 
Aunt Green, Aunt Bro"t-m and 
Aunt Lavender 102 18.88 
Hans and His Dog 29 5.37 
Puss in Boots 24 4.411-
Rocket Away 164 30.37 
The T1.vin Lambs 221 40.92 
Totals 51+0 99.98---
~ Twin Lambs, written in the 1930 period and Rocket 
Away, one of the 1953 books, were most popular in Group III. 
Aunt Green, ~ Brown and ~. Lavende-r vlas also vlell liked •. 
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TABLE V 
PREFERENCES OF THE TOTAL POPULATION ON THE FINAL POLL* 
1 Pet of the Met 
2 The Story of Babar 
3 A Hero By Mistake 
4 The Dog, the Fox and 
the Fleas 
5 Aunt Green, Aunt Brow 
and Aunt Lavender 
6 The Goose Girl 
7 The Tvlin Lambs 
·8 Rocket Avmy 
9 Puss in Boots 
10 Hans and His Dog 
11 Ola 
12 The Sun Egg 
13 Jan and His Clogs 
14 Dick Whittin gton and 
His Cat 
15 Sno'\rJ"drop and the Seven 
Dvmrfs 
A B C D E F 
Liked Next Good Hear Like to Didn't 
Best Best Story Again Read Like 
21 
36 
33 
20 
24 
17 
80 
93 
7 
10 
0 
14 
10 
9 
18 26 
49 47 
47 33 
30 34 
59 57 
35 26 
51+ 47 
52 45 
13 19 
15 21 
6 9 
32 57 
20 36 
21 16 
18 
38 
39 
44 
77 
76 
15 
12 
10 
34 
25 
17 
31 
40 
34 
30 
43 
21 
57 
62 
30 
22 
17 
35 
20 
19 
48 
29 
27 
15 
33 
39 
14 
57 
31 
lQ· 
125 
41 
15 
40 
162 85 63 75 75 12 
----------------=To~t=a=l=s __ 5~3=6~---5~36~5~36~--5~3~6 __ 3l6~----5~3~6--= 
*These stories are listed accordin g to the manner in "~:lhich 
t hey vTere presented to the children in the balloting. 
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Table V indicates that, as in the weekly balloting, 
Snowdrop and the Seven Dwarfs was also the outstandin g choice 
----- -- -- --
as the story lil~ed best in the final poll. This selection re-
ceived 162 votes as against 93 for Rocket _b"~:vav, one of the 
latest b ooks . It is notable that Ola,. although highly recom-
mended by several writers as one of the classics of the 1930 
period , \vas given no vote as being the best liked story. I t 
\·las a lso ment ion ed 125 times under ques tion F, 11 \tfnat vias the 
story that you didn 1t like?11 Pet 9f the Met, considered one 
of the better of the new books for children, was selected 21 
times as the best liked story, rankin (~ seventh. It \·J'as third 
i n the list of the disliked selections Hith 48 votes. 
The voting on questions, (B), the next best story, (C), 
anoth er good story , (D), the story they would like to hear 
aga i n , and (E) , the story the:{ l.vould like to read themselves, 
a l so VIas favorable tmvard Sno1.vdrop and the Seven Dvlarfs, Rocket 
The Sun Egg, The Story of Babar , and !:::. Hero ]ly_ Nistake . These 
1vere the stories checked most often by the ch ildren it/hen those 
quest ions were considered . 
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FIGURE 2. 
GRAPH SHOlVING THE GROUP PREFERENCES FOR 
_QDiESTION A ON THE FINAL POLL _ 
Pet of the Met 
The Story of Babar 
A Hero by Mis_take 
The Dog, the Fox 
and the Fleas 
I 
Aunt Greeh, Aunt Bro'Wll 
-· and AUDg LavendeJ? 
I 
T.he Goose Girl 
The Twin Lambs 
Rocket Av!ay 
Puss in Boots 
. Hans and His Dog 
Dla 
The Sun Egg 
Jan and His Clpgs 
Dick Whittington 
. and His Cat . 
I 
Sn ovrdrop and the 
Seven D1,-rar:fs 
N1.:rr11ber _o.f Votes 
Question A 
0 20 40 60 80 lOQ . ].2_Q_ 1~0 . ~ 160 180 
\AJhich Story did you like . the very best? 
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FIGURE 3. _ _. 
I 
GRAPH SHOVJING THE GROUP PREFERENCES FOR 
QUEST_ION B ON THE FINAL EQLL 
Pet of the Met 
The Story, o~ Babar 
A Hero By Mistake 
The Dog, the Fox and 
the ·Fleas 
Aunt Green, Atlpt Brown 
and Aunt Lave_nder _ 
The Goose Girl 
The T~1in Lambs 
Rocket A'vvay 
Puss in Boots 
Hans and F...i s_ Dog 
I 
Ola 
The Sun Egg 
Jan a~d His Clo~ 
Dick tVhi ttington 
a,nd His. Cat 
Snowdrop and the 
__ Se.vi3n DlJa!'..f_s__ _ 
Number of _ Vot_es 
Question B. 
.0_ 20 - ~0 6Q 80 - l.OQ_ 120_ 140 l60 _180 
vmat story did you .like next _~est?_ 
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GRAPH SHOWING THE GROUP PREFERENCES FOR 
______ __QUESTION C ON THE FINAL- POL;L - -
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Question C 
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What \vas anot_her _gpod __story? 
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FIGURE _6._ j -
GRAPH SHOWING THE GROUP PREFERENCES FOR 
QUESTION -E ON THE FINAL ~ POLL __ 
Pet of the Met 
The Story of Babar 
A Hero by Mistake 
The Dog, the Fox 
and the Fleas 
Aunt Green, Aunt Brovm 
. and Aunt Lavender 
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What story wou~d you like to read yours~lf? 
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FIGURE 7. 
GRAPH SHOWING THE GROUP PREFERENCES FOR 
QUESTION F ON THE FINAL POLL 
Pet of the Met 
The Story of Baba~ 
A Hero by Jl'listake 
The Dog, the Fox 
and the Fleas 
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The Twin Lambs -- --
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Jan and His Clogs 
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~fuat was the stoLJ ~hat iyou didn't like? 
96 
97 
TABLE VI 
PERCENTAGES OF PREFERENCES OF TOTAL POPULATION ON FI NAL POLL 
A B c D E F 
Lil..:ed Next Good Hear Like to Didn ' t 
Best Best St or:l Again Read Like 
1 Pet of' the Net 3. 91 3. 35 4. 85 3. 35 5. 78 8. 95 
2 The Story of' Babar 6. 71 9.14 8. 76 7.08 7.46 5 . LJ-1 
3 A Hero By Mistake 6.15 8. 76 6. 15 7. 27 6.34 5.03 
4 The Dog , the Fox and 
the Fleas 3.73 5. 59 6. 34 6. 71 5. 59 2. 79 
5 Aunt Green, Aunt Brown 
4. 47 11. 00 10.63 and Aunt Lavender 8. 20 8. 02 6. 15 
.6 The Goose Girl 3. 17 6. 52 4. 85 3. 73 3. 91 7. 27 
7 The T\·Jin Lambs 14. 92 10. 07 8.76 14. 36 10. 63 2. 61 
8 Rocket Avray 17. 35 9. 70 8. 39 14. 17 11. 56 10. 63 
9 Puss in Boots 1.3 0 2 . l.J-2 3. 54 2. 79 5. 59 5. 78 
10 Hans and His Dog 1. 86 2.79 3. 91 2. 23 4.10 1. 86 
11 Ola o. oo 1.11 1. 67 1. 86 3.17 23 . 32 
12 The Sun Egg 2. 61 5. 97 10.63 6. 34 6. 52 7.-64 
13 Jan and Hi s Clogs 1. 86 3. 73 6. 71 4. 66 3. 73 2. 79 
14 Dick vlhi ttington and 
His Cat 1. 67 3. 91 2. 98 3.17 3 . 54 7. 46 
15 Snm·ldrop and the Seven 
Dwarf's 30. 22 15. 85 1J. 75 13 . 99 13 . 99 2. 23 
SnovJ'drop and the Seven D1.varfs vJ'i th 30.22 per cent vJas 
chosen b y more than one quarter of the children as the best 
liked story and by only 2.23 per cent as the one disliked . 
Rocket Away \vas best liked by 17.35 per cent or aLrn.ost one-
fifth of the number participating, but \vas also disliked by 
10.63 per cent. Ola 1.vith 23 .32 per cent \vas disliked by al-
most one-fourth of the children , 1.vhile being liked best by 
none . The Tvlin Lambs vTas liked by 14.92 per cent and disliked 
b y only 2. 61 per cent. 
Aunt Green, Aunt Bro1.ro ~nd Au~t Lavender, although it 
received only 4.47 per cent as the best liked book, ranked 
second as the book liked next best "l.vith 11 per cent, and tied 
for second with The Sun Egg as being another good story, each 
having been chosen 10.63 per cent of the times. 
The Twin Lambs was the top choice as the story they 
would like to hear a gain vlith 14.36 per cent. Very close to 
this in the voting \vas Rocket Avmy with 14.17 per cent and 
Snmvdrop and the Seven D'tvarfs with 13.99 per cent. 
Snowdrop and~ Seven Dwarfs _ was designated as the 
s t ory they would like to read themselves by 13.99 per cent. 
Rocket A1.vay i·li th 11.56 per cent was second in this category and 
The 1\vin Lambs _ third ,,.,ith 10.63 per cent. ~\vas last 11ith 
3.17 per cent, but this \vas the hi ghest percentage this story 
was accorded on any of the first five questions . 
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TABLE VII 
BOYS' PREFERENCES 
A B c D E F 
Liked Next ffi:ood Hear Like to Didn't 
Best Best Stor:z Again Read Lil-ce 
1 Pet of the Met 15 11 17 10 17 43 
2 The Story of Babar 22 24 23 16 20 16 
3 A Hero by Mj_stake 22. 31 20 28 21 8 
4 The Dog, The Fox 
18 25 4 and the Fleas 13 20 20 
5 Aunt Green , Aunt Bro\vn 
5 and Aunt Lavender 23 25 15 20 26 
6 The Goose Girl 4 10 11 8 8 28 
7 The T1vin Lambs 35 24 22 35 26 11 
8 Rocket Away 75 48 25 64 42 18 
9 Puss in Boots 5 
• 
8 10 8 18 14 
10 Hans and His Dog 8 13 15 8 13 4 
11 Ola 0 2 4 7 11 67 
12 The Sun Egg 6 18 24 10 14 23 
13 Jan and His Clogs 4 8 22 11 9 7 
14 Dick vfuittington and 
His Cat 4 18 13 7 15 22 
15 Sn01iJ'drop and the Seven 
D1iJ'arfs 72 42 41 38 36 10 
Totals 290 290 290 290 290 290 
Rocket Altlay, 1.-.rith 75 votes, was t he most popular s t ory 
among the boys, perhaps because of its cppeal to this sex at 
this ag e . Hmvever, it can be observed that Sno-vrdrop and the 
Seven D"Harfs -v:as a close second and was chosen most of ten Ul1-
der the first five questions. Ola 1t~as the story most disliked 
by the boys, with 67 votes. Pet of the Met with only 15 votes 
as the best liked, was second highest in the dislikes for the 
b oys, lt~ith 43 votes. The Goose Girl, The Sun ]lg_g and Dick 
~!hi ttin gton and His Cat were not too well accepted by the boys, 
receiving 28, 23 and 22 votes respecti~y as t h e stories being 
disliked. Aunt Green, Aunt Bro,;.m and Aunt Lavender, although 
vlell received under questions B, ttvJhat st<?rY did you like n ex t 
best ?1t and c, wvlhat 1t~as another good story?'t, ranked high in 
t he dislikes with 28 votes and \vas only mentioned 5 times as 
the best liked. The boys seemed to enjoy The Twin Lambs, The 
Story of Babar and A ~- Qz Mistake, the votes on these stor-
ies bein g fairly even, when marked on t he first five questions. 
too 
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TABLE VIII 
PERCENTAGE OF PREFERE1.JCES FOR BOYS 
A B c D E 
Liked Next Good Hear Like to 
Best Best S"to1~:z Again Read 
1 Pet of the Met 5.17 3.79 5.86 3.44 5.86 
2 The Story of Babar 7. 58 8.27 7.93 5.51 6. 89 
3 Hero By Mistake 7. 58 10.68 6.89 9. 65 7.24 
4 The Dog, The Fox and 
The Fleas 4.48 6.89 6.20 8.62 6.89 
5 Aunt Green , Aunt Brovm 
8. 62 6.89 and Aunt Lavender 1.72 7.93 5.17 
6 The Goose Girl 1 .37 3.Yll- 7. 58 2.75 2.75 
7 The Tvfin Lambs 12.06 8.27 3.79 12.06 8.96 
8 Rocket Away 25.86 13.10 8. 62 22 .06 14.48 
9 Puss in Boots 1.72 2.75 3 .44 2.75 6.20 
10 Hans and His Do g 2.75 4.48 5.17 2.75 4. 48 
11 01a o.oo • 68 1.37 2 •. 41 3.79 
12 Sun Egg 2.06 6. 20 8.27 3.Yll- 4 .82 
13 Jan and His Clogs 1.37 2.75 7. 58 3.79 3.10 
14 Dick \vhi ttington and 
His Cat 1.37 6.20 4.48 2.41 5.17 
15 SnovJ'drop and the 
Seven DI·Tarfs 24.82 14.48 14.13 13.10 12.41 
fj '~Ofl Untversrty 
School of Edw .Won 
Lilxary ..---. 
10:1 
F 
Didn't 
Like 
11.03 
5.51 
2. 75 
1.37 
9~96 
9. 65 
3.79 
6.20 
4.82 
1 . 37 
23.10 
7. 93 
2. 41 
7 •. 58 
3.44 
Rocket Away, \vith 25.86 per cent and SnovJ'drop and the 
Seven Dwarfs with 24.82 per cent received half of the total 
votes of the boys as the t1.vo best liked books. A high perc en-
tage of boys also voted favorably for these stories on all the 
other questions. Rocket Away was disliked by only 6.20 per 
cent and Snowdrop and the Seven Dwarfs by only 3.1¥1- per cent. 
The Twin Lambs was the third choice as the story liked best 
with 12.06 per cent. A Hero Q:l:l•fistake was selected 10.68 per 
cent of the times as the next best story. Ola was disliked by 
23 .10 per cent, which was, significantly, only slightly less 
than the percentage of girls disliking the story. The Goose 
Girl, Puss in Boots, .H§.!l§. and His Dog, The Sun ]fgg,, .lillJ. and His 
Clogs, ~ Hhittington and His Cat appealed to only a small 
percentage of the boys. 
- . -
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TABLE IX 
GIRLS' PREFERENCES 
A B c D E F 
Liked Next Good Hear Like to Didn•t 
Best Best Stor:i Again Read Like 
1 Pet of the Met 6 7 9 8 14 16 
2 The story of Babar 14 25 24 22 20 13 
3 Hero By Mistake 11 16 13 11 13 19 
4 The Dog, the Fox and 
The Fleas 7 10 16 11 10 11 
5 Aunt Green, Aunt Brm.m 
and Aunt Lavender 19 36 32 29 23 7 
6 The Goose Girl 13 25 15 12 13 11 
7 The TvJin Lambs 45 30 25 42 31 3 
8 Rocket Avray 18 14 20 12 20 39 
9 Puss in Boots 2 5 9 7 12 17 
10 Hans and His Dog 2 2 6 4 9 6 
11 Ola 0 4 5 3 6 58 
12 Sun Egg 8 14 33 24 21 18 
13 Jan and His Clogs 6 12 llr 14 11 8 
14 Dick Whittington and 
His Cat 5 3 3 10 4 18 
15 Snm·rdrop and the Seven 
Dvmrfs 90 43 22 37 39 2 
Totals 246 246 246 246 246 246 
The girls voted 90 times for Snowdrop and the Seven 
D1..rarfs as the best liked story, while only 2 of the entire num-
ber of girls participating voted it as the book disliked. The 
Twin Lambs 1.<Ti th 45 votes 1.<ras the girls 1 second choice although 
it was given only half as many votes as Snowdrop and the Seven 
Dwarfs. As \vi th the boys, Ola \vas the most dislil;:ed book among 
the girls, bein g chosen 58 times in this category. Rocket Away 
received 39 votes in contrast to 18 votes by the boys as t he 
story disliked, making it second in the list of dislikes by the 
girls. 
The concentration of votes on the next best story, 
another good story, the story they would like to hear again 
and the story they would like to read, was favorable tm·rard 
S:n mvdrou and the Seven Dwarfs, .!.h.§. Ti..rin Lambs, Aunt Green, Aunt 
Brown and Aunt Lavender, The Story of Babar and The Sun ~· 
The girls 1vere not favorably disposed tmvard .Q1.§:. on any of 
t hese questions. 
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TABLE X 
PERCENTAGES OF PREFERENCES FOR GIRLS 
A B c D E F 
Liked Next Good Hear Like to Didn't 
Best Best Stor:y Again Read Like 
1 Pet of the Met 2.43 2.84 3.65 3. 25 5.69 6.50 
2 The Story of Babar 5.69 10. 16 9. 75 8.94 8 .. 13 5.28 
3 A Hero By Mistake l.l- . 47 6. 50 5. 28 4. 47 5. 28 7.72 
4 The Dog, the Fox and 
The Fleas 2. 84 4.06 6. 50 4. 47 4. 06 4.47 
5 Aunt Green, Aunt Bro-vm 
7. 72 14. 63 13 . 00 11 . 78 9. 34 2.84 and Aunt Lavender 
6 The Goose Girl 5. 28 10.16 6. 09 4. 87 5. 28 4. 47 
7 The Twin Lambs 18 . 29 12 . 10 10. 16 17. 07 12 . 60 1. 21 
8 Rocket A 1..-1ay 7. 31 5. 69 8.,13 4. 87 8. 13 15.85 
9 Puss in Boots .81 2.03 3. 65 2. 84 4. 87 6.91 
10 Hans and His Dog . 81 .81 2.43 1. 62 3.65 2. 43 
11 Ola o.oo 1. 62 2. 03 1. 21 2. 43 23.57 
12 The Sun Egg 3 . 25 5. 69 13 . 41 9. 75 8. 53 7.31 
13 Jan and His Clogs 2.43 4. 87 5. 69 5. 69 4.47 3.25 
14 Dick Whittington and 
His Cat 2. 03 1. 21 1. 21 4. 06 1. 62 7.31 
15 Snm·rdrop and the 
Seven Dwarfs 36. 58 17. 47 8. 94 15. 04 15. 85 .81 
--~-~ 
SnovJ'dro]2 and the Seven D1-1arfs was the selection desig-
nated by 36.58 per cent of the girls, more than one third of 
the number participatin g in the final poll, as the best liked 
story. Less than 1 per cent of the girls disliked this story. 
It also ranked highest in the percentages for the second, 
fourth and fifth questions, being named as the next best liked 
story by 17.47 per cent of the children; as the story they would 
like to hear a gain by 17.07 per cent, and as the story t h ey 
would lilce to read themselves by 15.85 per cent. .I.b& Sun ~ 
rank ed first as another good story with 13.41 per cent of the 
votes in its favor, but ~ Green, Aunt Brown ~Aunt Laven-
der was a close second with 13.00 per cent. This story was 
popular with the girls in all categories and was disliked by 
only 2.84 per cent. Almost one quarter of the girls, or 23.57 
per cent, disliked Ola, and it was n6t chosen once by them as 
the best liked story. They vlere not very partial to it vrhen 
checking the other questions. 
The T·vlin Lambs was vJell liked, receivin g a high percen-
tage of votes on each of the first five questions and being re-
jected by only 1.21 per cent of the girls. 
Rocket Alvay had no appeal for 15.85 per cent of this 
group and vTas only passively accepted by them on the other 
questions. 
Pet .91. the M.§..i, The Dog, The ~ and_ The . Fleas, Puss 
in Boots, Hans and His Dog, Jan and His Clogs and Dick_ Whit-
tington and ~ ~ did not i mpress the girls to any degree. 
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TABLE XI 
PREFERENCES OF THE HIGHEST QUARTILE ON THE 
BASIS OF INTELLIGENCE QUOTIE~IT 
A B C D 
Liked Next Good Hear 
Best Best Story Again 
1. Pet of the Met 4 
2. The Story of Babar 9 
3. Hero By ~1istake 11 
4. The Dog, The Fox and 
The Fleas 4 
5. Aunt Green, Aunt 
Brovm and Aunt 
Lavender 7 
6. The Goose Girl 4 
7. The Twin Lambs 19 
8. Rocket Avmy 25 
9. Puss in Boots 2 
10. Hans and His Dog 5 
11. Ola 0 
12. The Sun Egg 2 
13. Jan and His Clo gs 1 
14. Dick Whittington and 
His cat 3 
15. Snmvdrop and the 
Seven Dvrarfs 
7 
11 
16 
7 
15 
8 
13 
10 
6 
4 
2 
9 
5 
4 
17 
15 6 
13 6 
5 10 
11 10 
12 13 
5 3 
13 20 
9 23 
5 5 
2 3 
2 1 
12 8 
12 5 
5 5 
13 16 
Totals 134 134 134 134 
E 
Like to 
Read 
l] 
13 
10 
4 
15 
5 
18 
16 
8 
3 
1 
6 
1 
5 
18 
134 
F 
Didn't 
Like 
10 
6 
6 
4 
8 
18 
3 
11 
9 
4 
30 
11 
2 
8 
4 
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Sno\vdrop and the Seven D1varfs was chosen by 38 in this 
quartile as the story liked best. Rocket A\vay v.ras second \:r.i th 
25 votes and The ~ Lambs, with 19 votes, \vas third. These 
three stories were also popular as the next best story, another 
good story, the story they 1.vould like to hear again, and the 
story they would like to read themselves. Rocket A\vay 1.vas dis-
liked by 11 children, Snowdrop and the Seven Dwarfs by 4, and 
3 did not like ~he Twin Lambs . 
Other stories v!ell regarded by this group lvere, The 
'Story of Babar , A Hero By Mistake, Aunt Green, Aunt Bro1<m and 
Aunt Lavender and The Sun Egg. 
Ola, v!as disliked by 30 in this gr oup and made no im-
pression in the other categories. 
' 
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TABLE XII 
PREFERENCES OF THE LOWEST QUARTILE ON THE 
BASIS OF INTELLIGENCE QUOTIENT 
A B c D E F 
Liked Next Good Hear Like to Didn ' t 
Best Best Storl Again Read Like 
1 Pet of the Met 9 4 2 3 5 9 
2 The Story of Babar 10 14 9 15 8 3 
3 A Hero By Mistake 10 13 12 12 8 :to 
4 The Dog, The Fox and 
The Fleas 5 5 8 8 9 9 
5 Aunt Green,Aunt Brown 
and Aunt Lavender 6 11 19 10 8 10 
6 The Goose Girl 3 7 8 3 2 L_ I 
7 The TIV' in Lambs 24 12 12 23 10 4 
8 Rocket Away 15 15 15 12 17 13 
9 Puss in Boots 1 1 6 3 8 7 
10 Hans and His Dog 0 3 6 5 8 4 
11 Ola 0 2 3 4 7 31 
12 The Sun Egg 4 9 11 8 10 12 
13 Jan and His Clogs 3 2 8 5 10 4 
14 Dick Whittington and 
His Cat 2 7 2 5 4 10 
15 SnOitJ"drop and the 
Seven Dwarfs 42 29 13 18 20 4 
Totals 134 134 134 13L1- 134 134 
- -------=--- --- -
The children i n t hi s group \<Tere partial to Snowdrop 
and the Seven Dv.rarfs, choosing it t1-2 times as the best liked 
story and disliking it only 4 times. It '\vas popular in all the 
other categories also. 
1:h.§. Tvlin Lambs ranked second as the best liked story, 
and \vas disliked only 4 times . This, too, \-Jas \·Tell received 
in all the other categories. 
Rocket Away was liked by 15 children in this quartile 
and was not liked by 13. On the other four questions, it 
ranked high • 
.I.h§. Storv of Babar and A Hero .J2:L Nistake \tJ"ere given 10 
votes each as the best liked story, but the latter was also 
disliked 10 times. On the other questions these stories ranke d 
high , as did Ih§ §Bll ~· 
1:§.1 2f. the Net "'i th 9 votes as the best liked story and 
9 as the one not liked \vas only passively accepted on the other 
questions. 
~ Green , Atmt Brmm and Aunt Lavender received 11, 
19 and 10 votes respectively as the next best story, another 
good story and the story they would like to hear again, but 
was also disliked by 10. 
None of the remaining selections seemed to make too 
great an impression on the children in this quartile . 
1.1.0 
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TABLE XIII 
PREFERENCES OF BOYS IN THE HIGHEST QUARTILE 
A B c D E F 
Liked Next Good Hear Like to Didntt 
Best Best Story fo_gain Read Like 
----
1 Pet of the Met 1 l.r 10 2 7 5 
2 The Story of Babar 5 5 5 3 7 2 
3 .A Hero By Nistake 9 9 3 7 5 1 
l.r The Dog, The Fox and 
The Fleas 3 4 7 7 2 1 
5 Aunt Green, Aunt Brmm 
and Av~t Lavender 1 5 5 3 7 8 
6 The Goose Girl 0 2 3 1 2 13 
7 The T"vrin Lambs 6 7 10 10 8 2 
8 Rocket .A way 20 9 l.r 20 12 3 
9 Puss in Boots 1 l.r 3 3 3 3 
10 Han s and His Dog l.r 3 2 2 3 1 
11 01a 0 1 0 1 1 16 
12 The SD..n Egg 0 5 l.r 1 2 7 
13 Jan and His Clogs 1 3 6 2 1 2 
14 Dick v~~ittington and 
His Cat 2 4 4 2 5 3 
15 Snovrdrop and the 
Seven DHarfs 20 8 7 9 8 4 
Totals 73 73 73 73 73 73 
Snov-rdrop and the Seven Dwarf~, and Rocket Av-ray \-Jere 
\vere the most popular stories amon g the boys in this group . 
The Twin Lambs and A Hero 12:l Mistake were i.vell liked also . 
Twenty boys chose Rocket AloJay as the story they vmuld 
like t o hear a gain and 12 would like to read it themselves. 
Only 3 disliked this story . 
Pet of the Net v-ras liked best by only 1 in this quar-
tile, but 10 chose it as another good story and 7 felt they 
would like to read it themselves . 
Ola \·las disliked by 16 of this group, and The Goose 
Girl by 13. These stories did not rank very high in the other 
categories. Most of the other stories were given little con-
sideration in t he final poll. 
1_1.2 
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TABLE XIV 
PREFERENCES OF BOYS I N THE LOVJEST QUARTILE 
A B c D E F 
Liked Next Good Hear Like to Didn 1 t 
Best Best Storl Again Read Like 
1 Pet of the Met 8 2 1 2 2 8 
2 The Story of Babar 8 9 3 5 3 2 
3 A Hero By Mistake 5 9 8 8 6 2 
4 The Dog, The Fox and 
The Fleas 4 5 7 0 
5 Aunt Green, Aunt Brown 
4 6 4 6 and Aunt Lavender 2 9 
6 The Goose Girl 0 0 4 2 0 3 
7 The Twin Lambs 15 5 6 11 5 4 
8 Rocket Away 10 9 9 11 13 r' ) 
9 Puss in Boots 0 1 3 0 5 5 
10 Hans and His Dog 0 3 5 4 11- 2 
11 Ola 0 1 3 3 5 17 
12 The Sun Egg 1 5 6 4 3 5 
13 Jan and His Clogs 1 1 5 5 4 2 
14 Dick \;Jhi ttington and 
His Cat 1 5 2 1 2 6 
15 Sn mvdrop and the 
Seven D'\varf's 18 15 8 8 8 3 
Totals 73 73 73 73 73 73 
Snowdrop and the Seven Dwarfs vlas the first choice 
vdth this g roup as the best liked story, receiving 18 votes. 
The Twin Lambs was second with 15 votes and Rocket Away was 
1.vas chosen 10 times. These three selections also received 
the largest number of votes as the next best story, another 
good story, the story they would like to hear again, and the 
story they would like to read. The m_n Lambs and Rocket Away 
vJere each disliked 5 times by these boys, and Snm..rdrop and the 
Seven DvJarfs was rejected by 3. 
Once a gain, Ola was not popular in the balloting, and 
led in the list of dislikes with 17 votes . Aunt Green, Aunt 
Bro1.>m and Aunt Lavender vras second in this category vlith 9 
votes and Pet of ~Met received 8 votes, ranking third, al-
t h ough this story 1.-las also given 8 votes as the story liked 
best. 
Of the remaining selections, A Hero ]y Mistake and ~ 
Story of Babar Here the most popular. 
j_:1_4 
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TABLE XV 
PREFERENCES OF THE GIRLS IN THE HIGHEST QUARTILE 
A B c D E F 
Liked Next Good Hear Like to Didn't 
Best Best Story Again Read Like 
1 Pet of the Met 3 3 4 3 3 5 
2 The Story of Babar 4 6 8 4 6 4 
3 A Hero By Nistake 2 7 2 3 5 5 
4 The Dog, The Fox and 
The Fleas 1 2 3 2 l 
5 Aunt Green, Aunt Brovm 
6 8 8 and Au~t Lavender 10 10 0 
6 The Goose Girl 4 7 2 2 3 5 
7 The T1.vin Lambs 13 6 3 10 10 1 
8 Rocket A-tvay 5 l 5 3 4 7 
9 Puss in Boots 1 2 2 2 5 6 
lO Hans and His Dog 0 l 2 0 0 14 
11 01a 0 1 2 0 0 14 
12 The Sun Egg 2 4 8 7 4 4 
13 Jan and His Clogs 0 2 6 3 0 0 
14 Dick Whittington and 
His Cat 1 0 l 3 l 6 
15 Sn mvdrop and the 
Seven D1.varfs 19 9 6 7 10 0 
Totals 61 61 61 61 61 61 
~-- _-_-::.:, -
Snmvdrop and the Seven Dwarfs -vms mentioned 19 times as 
the best liked story and The Twin _L,_am_b~s \vi th 13 votes 11as sec-
ond. These two stories, t ogether with Aunt Green, Aunt Brown 
~ Av~t Lavender were close in the poll as the next best story, 
another good story, the one they vmuld like to hear a gain and 
t he one they vrould like to read. The Twin Lambs was given 1 
vote as bein g disliked, while the other two stories received 
none. 
Pet of the Met did not make too great an i mpression on 
t h is group , and 5 chose it as the book disliked~ 
Ola received 14 votes as bein g disliked, and was not 
con sidered vlhen the other questions 1vere checked. 
The Goose Girl and fl .lliU:.Q. 121, Mistake vrere each chosen 
7 times as the next best story. Of the other stories The ~. 
Egg and The Story of Babar were the ones mentioned most often. 
ll6 
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TABLE XVI 
PREFERENCE OF THE GIRLS IN THE LOWEST QUARTILE 
A B c D E F 
Liked Next Good Hear Like to Didn't 
Best Best Story Again Read Ej_ke 
1 Pet of the Met 1 2 1 1 3 3 
2 The Story of Babar 2 5 5 8 5 1 
3 A Hero By Mistake 6 3 4 6 1 6 
4 The Dog, The Fox and 
4 8 The Fleas 1 2 2 2 
5 Aunt Green,Aunt Brovm 
8 and Aunt Lavender 3 13 6 2 3 
6 The Goose Girl 3 5 4 1 2 2 
7 The T"vin Lambs 11 7 6 13 5 0 
8 Rocket Avlay 5 6 6 2 6 9 
9 Puss in Boots 1 1 3 3 3 2 
10 Hans and His Dog 0 0 1 1 4 2 
11 Ola 0 2 1 1 2 12 
12 The Stm Egg 2 4 5 3 7 6 
13 Jan and His Clo gs 2 1 3 1 5 2 
14 Dick \Vhi ttington and 
His Cat 1 2 0 3 2 4 
15 Snovrdrop and the 
Seven D11rarfs 23 13 5 10 12 1 
Totals 61 61 61 61 61 61 
The girls in this group selected the same two stories 
t hat the girls in the highest quartile chos e as the best lik ed 
story, giving Snowdrop and the Seven Dwarfs 23, and The Twin 
Lambs 11 votes. These two stories i.vere the most popular in 
all categories. 
Aunt Green, Aunt Brovm and Aunt Lavender, The Story of 
Babar , A Hero ~ Mistake and The Sun ~ were the stories most 
often mentioned by this group of children in the balloting • 
..QJ& I·J i th 12 votes vJas the most disliked story. Rocket 
Away received 9 and The Dog, The Fox and The Fleas 8 votes in 
this category. 
- - - - --==--::;;:===:.__ --
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CHAPTER V 
SillviMARY AND CONCLUSIONS 
The results of this investigation indicated that Sno\v-
drQQ and the Seven Dwarfs was the outstanding preference of 
the stories selected for the 1900 to 1920 period, as well as 
bein g the outstanding selection throughout the entire experi-
ment . The other old classics, although revised and presented 
in excellent format, did not seem to appeal to the children 
in this survey. 
Of the books selected for the second period , The Twin 
Lambs '\,Tas the first choice . Ola, although considered a classic 
by adults, was rejected by these children, probably because 
they were unfamiliar with the background and experiences re-
lated in this story. Tt did not receive a single vote in the 
final poll as being the best liked story, but \vas given 125 
votes as the story which was not liked. 
Of the five stories chosen for 1953 , Rocket Away was 
the bes t liked, but it also ranked second i n the list of dis-
likes. Pet of the Met , the prize winnin g story in the Sprin g 
Book Festival, '\vas only passively accepted and was third of 
the stories disliked. 
In the v!eekly voting, Sno\vdrop and the Seven Dwarfs 
1.vas selected 302 times which was 55.82 per cent more than half 
of the children polled. The Twin Lrunbs was chosen 221 times 
or by 40.92 per cent of the population taking part; Rocket 
Away by 164 or 30.37 per cent; The Storv of Babar by 160 or 
29 .46 per cent; A Hero By Mistake by 134 or 24.67 per cent and 
Aunt Green, Aunt Brmvn and Aunt Lavender by 102 children or 
18.88 per cent. Ola \vas liked by only 18 children or 3.32 per 
cent of the en tire population participating. 
The results of the final poll follow: 
Question A. 
vJhich story did you like the very best? 
Snovrdrop and the Seven Dvvarfs was t he story chosen by 
162 children, '"'hich \vas 30.22 per cent. Rocket A1"'ay with 93 
votes ranked second, follmved by The ~ Lambs "~tThich received 
80 votes or 14.92 per cent. Of the books chosen the fewest 
times Dick ·vJhi ttington -vms given only 9 votes or 1. 67 per cent; 
Puss in Boots only 7 votes or 1 . 30 per cent; while Ola received 
no votes. 
Question B. 
~·Jhich story did you like the next best? 
Snowdrop and the Seven Dwarfs \·laS the choice of' 85 or 
15.85 per cent of the children. ~ Green, Aunt Brown and 
Aunt Lavender ~vi th 59 votes of 11 per cent ranked second. The 
Twin Lambs was chosen 54 times by 10.07 per cent of the young-
sters. Hans and His Dog 1-1as mentioned only 15 times or 2. 79 
per cent; Puss in Boots only 13 or 2.42 per cent; and Ola only 
6 times or 1.11 per cent. 
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Question c. 
What vJas another good story? 
Snmvdrop and the Seven D"t,rarfs ,,ras again the top choice, 
receiving 63 votes of 11.75 per cent. The Sun ~and~ 
Green, Aunt Bro;,.m and Aunt Lavender 1.vere each chosen 57 times 
or by 10.63 per cent. Puss in Boots \vas given only 19 votes or 
3. 54 per cent and Diclc \·.Jhi ttington and His Cat. only 16 votes or 
2.98 per cent. As with the first two questions, Ola again 
ranked last, being selected by only 9 children or 1. 67 per cent. 
Question D. 
VJha t story v.rould you like to hear again? 
The top selections in t h e poll for this question were 
very close. The Twin Lambs received 77 votes or 14.36 per cent; 
Rocket Away 76 votes or 14.17 per cent; and Snowdrop and the 
Seven Dwarfs 75 votes or 13.99 per cent. The stories receiv-
i ng the fe1vest votes \.l]'ere Puss in Boots \vi th 15 or 2.79 per 
cent; Hans~ His Dog with 12 or 2.23 per cent of the votes 
and Ola, a gain the last choice in the poll, vJith 10 votes or 
1. 86 per cent. 
Question E. 
\<That story would you like to read yourself? 
Snmvdrop and the Seven D\varfs ranked first with 75 
votes of 13.99 per cent. Rocket Away . was second, receiving 62 
votes or 11.56 per cent; and The Twin Lambs with 57 votes or 
10.53 per cent, was third . At the lmver end of the poll on 
this question The. Goose Girl was chosen by 21 children or 
3.91 per cent. ~ vfuittington received 19 votes or 3.54 per 
cent. Ola vlas mentioned 17 times by 3.17 per cent of the total 
population. 
Question F. 
What •tJas the Story that you didn't like? 
Ola was disliked by 125 children or 23 . 32 per cent of 
the nu~ber participating in the final poll. 
_R;._o_c,;._k""""e-'-t Away was 
disliked by 57 or 10.63 per cent and Pet of the ~ by 48 or 
8.95 per cent of the voters. It is interesting to note that 
Rocket Awaz, ranking second in the list of best liked stories, 
was also second in the list of books disliked. Of the stories 
which \•Tere not disliked to any marked degree were The Twin 
Lambs \·lhich vms mentioned only 14 times or 2.61 per cent; 
Snm,drop and the Seven Dwarfs which 1vas disliked by 12 children 
or 2.23 per cent and Hans ~ His Dgg which 10 or 1.86 per cent 
disliked. 
In the analysis of the preferences of the boys and 
girls, it can be noted that the only major difference in their 
selections vias in the vote vJhich each group gave to Rocket 
Away. It can be observed that the boys chose this story 75 
times as the one liked best as against 18 times for the girls. 
On the other hand, it was disliked by only 18 boys \vhile 39 
girls voted it as the story they dislilced. Iri the poll for the 
next best story, another good story, the story they would like 
to hear a gain, and the story t hey \.vould like to read, the boys 
favored it to a much greater degree than the girls. Perhaps 
- --=== 
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this is an indication of the greater interest of the boys in 
the scientific stories. Pet of the Het vJas also preferred by 
more boys than girls in the voting on the first five questions 
and was disliked by twice as many girls as boys. The girls 
favored Snowdrop and the Seven Dwarfs, The Twin Lambs and Aunt 
Green, Aunt Brmvn and Aunt Lavender slightly more than the boys 
on the first five questions and disliked them fewer times than 
did the boys. 
In analyzin g the choices according to intelligence 
quotient, no significant differences were found in those made 
by the highest and lowest quartiles. The differences in the 
selections by the highest and l owest quartile of boys and girls, 
t aken separately, was also negligible, on the whole . 
The votes for SnovTdrop and the Seven D"\varfs, the most 
popular story, vlere fairly evenly divided among these groups. 
The greatest diffel~ ence "\vas in the poll on Rocket Away and The 
Twin Lambs. The f ormer 1.-ras favored more by the boys; but by 
t"~11ice as many of boys in the upper than in the lo1..ver quartile. 
The Twin Lambs was given only 6 votes by the boys in the hi ghest 
quart,ile, but vras disliked only twice. It 1tJas designated by 
15 boys in the lower quartile as the best liked story and by 
only 4 as the one disliked. The girls in the upper quartile 
ch ose t his story 13 times as the best liked and only once as 
the story disliked. The lm·Jer quartile chose it 11 t imes as 
best liked and did not dislike it at all . 
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There is no significant difference apparent in the 
voting for the oth er stories on any of the six questions con-
sidered. This seems to suggest that there are no important 
differences in the selections made by the brightest and the 
slowest children and that sex does not make any great differ-
ence. Rocket Away , probably because of its theme, appealed 
more to the boys, especially the brighter ones, while the girls 
leaned towards the stories of animals and fantasy. The chil-
dren in the upper and lower quartiles disliked Ola in about 
equal numbers . 
The pupils participating in this study were very con-
sistent, deviating little in the selections made in the pre-
liminary and final balloting. They made their decisions and 
stuck to them. 
The findings indicate that they enjoy a balance of old 
and new literature. They 1.vant the fanciful stories -vrhich take 
them out of the 1.110rk-a-day world into the joys of the impos-
sible. They also -r,·mnt the realistic, vJ'hich deal vTi t h pets and 
playmates, families and friends. 
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CHAPTER VI 
RECOl'-iNENDATIONS FOR FUHT HER STUDY 
1. Conduct the same type of survey , usin g different stories 
i n cla.ssificat ions similar to t hos e used in this i nvesti -
gation . 
2. This type of s tudy can be done at a different grade level 
to ver ify the trends es t ab lished i n t h i s experi ment. 
3. Make a stiTvey us i ng only current selections of child~cen ' s 
lit erature. 
4. Pl an a similar s t udy t o be conducted over a l onger period 
of time. 
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APPENDIX 
PREFERENCE CHART 
This chart contains the complete data of the children 's 
preferences on the iveekly and also on the final polls . 
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